
DOMAIN: Approaches to Learning

CLAIM: Students can maintain focus and persevere to accomplish collaborative 
activities whether those activities are chosen by them, or assigned to them .

RATIONALE
Attention-related skills, such as activity persistence and self-regulation, are expected to increase the time during which children are 
engaged and participating in academic endeavors . Research has shown that signs of attention and impulsivity can be detected as early as 
age 2 .5 but continue to develop until reaching relative stability between ages 6 and 8 (Olson, Sameroff, Kerr, Lopez & Wellman, 2005; Posner 
& Rothbart, 2000) . Studies linking attention with later achievement are less common, but consistent evidence suggests that the ability to 
control and sustain attention, as well as participate in classroom activities, predicts achievement test scores and grades during preschool 
and the early elementary grades (Alexander, Entwisle & Dauber, 1993; Raver, Smith-Donald, Hayes & Jones, 2005) . These attention skills, 
which are conceptually distinct from other types of interpersonal behaviors, are associated with later academic achievement, independent 
of initial cognitive ability (McClelland, Morrison & Holmes, 2000; Yen, Konold & McDermott, 2004) and of prior reading ability and current 
vocabulary (Howse, Lange, Farran & Boyles, 2003) . Examining attention separately from externalizing problems has clarified the role of each 
in achievement, suggesting that attention is more predictive of later achievement than more general problem behaviors (Barriga et al ., 2002; 
Hinshaw, 1992; Konold & Pianta, 2005; Ladd, Birch & Buhs, 1999; Normandeau & Guay, 1998; Trzesniewski, Moffitt, Caspi, Taylor & Maughan, 
2006; Duncan et al ., 2007, p . 1430) . Fredricks, Blumenfeld & Paris (p . 59, 2004) conclude: “Engagement is associated with positive academic 
outcomes, including achievement and persistence in school; and it is higher in classrooms with supportive teachers and peers, challenging 
and authentic activities, opportunities for choice, and sufficient structure .”

ALIGNMENT TO NC STANDARDS 
NC Foundations for Early Learning and Development
AP-7 Children demonstrate initiative 
AP-8 Children maintain attentiveness and focus

NC Standard Course of Study (Common Core State Standards & Essential Standards)
As Local Education Agencies embrace the NCSCOS, they will work to empower educators to use a variety of instructional approaches 
that address the diverse needs of their students . These efforts will be made to improve the academic performance of all students .  
The NCSCOS does not define these varied instructional practices .  Nor does it define how students should approach the learning of 
these standards .  However, the introductory sections of the NCSCOS documents encourage best practices and provide explanations 
of effective learning cultures .  These descriptors bring clarity to possible ways to provide opportunities for students to exhibit these 
approaches to learning behaviors .  

The instructional support components of the NCSCOS documents compliment the standards and provide guidance to educators as 
they develop a desirable pedagogy that allows students to learn by taking risk and overcoming challenges to acquire new knowledge . 
For example, the introduction to the NC Essential Standards for K-2 Social Studies states that there are two primary purposes of social 
studies . “The first is to develop young people who are knowledgeable, critical, and capable of making informed decisions about the 
world and their place in it .  The second purpose is to prepare young people to participate actively and responsibly in a culturally diverse, 
democratic, and increasingly interdependent world .”  Therefore, you will find reference to skills such as independence, setting goals 
and demonstrating initiative within the introductory & supplemental materials of the NC Standard Course of Study documents, including 
the Common Core State Standards .

Perseverance in 
Assigned Activities

CONSTRUCT PROGRESSION



8

CONSTRUCT PROGRESSION Domain: Approaches to Learning

UNDERSTANDING: Children understand that completing assigned activities is a part of the daily routine of school.

SK
IL
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A.  When assigned an activity, 
focuses on various other 
distractions that are not 
relevant to the assigned 
activity.

B.  When assigned an activity, 
ignores some distractions, 
begins focusing on the on-task 
behavior of other children, and 
mimics some of the strategies 
used by the other children.

C.  Uses strategies provided 
or prompted by the teacher, 
while resisting distractions 
and attempting to complete 
an assigned activity.

D.  Uses learned strategies 
with some support from the 
teacher, while sustaining 
attention to accomplish 
assigned activities.
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The teacher has given directions 
to the entire class for an activity 
involving a project on castles . 
Marquise is very interested in 
castles, but he does not engage 
in the assigned castle activity 
because he also is interested in 
the block corner, and his attention 
is on playing with the blocks . The 
teacher talks to Marquise and 
reminds him that the blocks will 
still be there for him to play with 
after he finishes the castle activity, 
but Marquise does not stop 
playing with the blocks . 

The class is having their first 
session with a newly introduced 
math manipulative for their 
study of measurement . Amar is 
distracted by his new light-
up tennis shoes, and keeps 
stomping his feet to make 
them flicker . Ms . Herr reminds 
Amar of the activity with the 
manipulatives, but he continues 
to be distracted by his shoes .

The class visits the media center 
to look for books that support an 
upcoming writing project . The 
teacher provides all of the students 
with a checklist to help them 
select high-quality resources . 
First, Aesha goes to the water 
fountain but is redirected to the 
informational texts by the teacher . 
Then, Aesha stops to read the 
posters on the wall and decides 
to discuss them with her nearby 
classmates . The teacher provides 
redirection to assist Aesha 
for returning to the assigned 
task . Aesha heads to the pencil 
sharpener, stopping by the puppet 
corner on her way . By the time the 
class is ready to leave the media 
center, Aesha has not selected 
books for her upcoming project . 

As part of a study of “Our Families,” 
the teacher has asked each child to 
draw, paint, or color a picture that 
includes all of their family members . 
Amy gets paper and a box of markers 
from the supply shelf, but as she 
takes the markers out of the box, 
she lines up the markers and begins 
switching the caps . Amy notices that 
several of her friends have begun 
to make pictures of their families, 
and she begins to work on her own 
picture of her family .

The teacher has assigned an 
independent task for children to 
do while seated together at tables . 
Catherine is focused on finishing a 
book she’s been reading and does 
not immediately engage in the task . 
The teacher draws Catherine’s 
attention to other children’s work 
behavior and encourages her to work 
on the task, “just like Grace is doing .” 
After Catherine’s attention has been 
drawn to the other students, she also 
gets crayons and begins to color .

As the teacher explains that she is 
going to show a video about math 
concepts found in nature, she 
asks the children to gather their 
math journals from the bookshelf 
and find a spot best for viewing 
the screen . She also explains 
that she would like the students 
to write down or draw anything 
that they see in the video that 
connects to what they discussed 
on this subject earlier in the week . 
The children in the back of the 
class pick out their materials and 
carry them to a spot closer to the 
screen . Leticia initially stays in her 
seat chatting with her neighbor, 
but then gets her notebook and 
moves to the front of the room with 
her materials after she sees her 
classmates doing so . 

The class is working in four 
collaborative groups to produce 
murals about seasons . The 
teacher has given each “season 
group” a stack of magazines and 
asked them to find pictures that 
depict their season, cut out the 
pictures, and place them on their 
mural . Les gets interested in an 
advertisement for a car and is not 
finding pictures for his group . The 
class has an agreed-upon signal 
to help each other stay focused, 
which is to say, “Engine, engine, 
on the track .” When the teacher 
says this to Les, he starts flipping 
pages again to find the pictures 
they need .

Rather than working on the 
assigned activity, Raha is sitting at 
the computer pretending to type . 
In order to help Raha proceed 
with the task, Ms . Berry provides 
Raha with laminated picture cues 
that show the procedure she 
would like Raha to follow when 
searching for images . Raha takes 
the picture cues with her and 
leaves for the computer lab to 
begin her work .

During whole group instruction, 
Mr . Carter assigns an individual 
activity related to the class’s 
current mapping unit to be 
completed when group time 
is over . Instead of starting her 
assignment, Olivia stops by 
another student’s desk to chat .  
Mr . Carter gently reminds Olivia  
of the assigned activity, and 
suggests that she refer to the 
instructions on the chart he has 
made for this activity . Olivia looks 
at the chart and then goes to her 
seat and begins working on the 
assignment . 

Leland likes to finish projects in 
one sitting, so he has learned 
that it is better for him to get 
his materials before he begins 
working . The teacher knows 
how well this strategy works 
for Leland, so as Leland leaves 
group time to begin an individual 
activity, the teacher says to him, 
“What are you going to get at the 
supply shelf on the way to your 
seat?”

Raul pushes away from his desk 
instead of working on the math 
word problems the class has 
been assigned . The teacher 
asks Raul what he can do to 
help himself stay focused . Raul 
decides to look at a number 
line and is able to get back to 
his work and complete all of 
the word problems that were 
assigned .

While working to incorporate 
their daily classroom weather 
report into a school-wide 
podcast, Aarav’s group is having 
difficulty reaching a consensus . 
The teacher asks Aarav if he 
remembers any strategies 
that helped him work through 
challenging group situations 
in the past . Aarav makes a 
copy of a chart format he has 
used before, which enables 
him to keep track of the ideas 
presented, helping the group 
move ahead by selecting roles 
and responsibilities, and helping 
to keep the group focused until 
the project is completed . 

PERSEVERANCE IN ASSIGNED ACTIVITIES
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CONSTRUCT PROGRESSIONDomain: Approaches to Learning

UNDERSTANDING: Children understand that they can use learned strategies to make a plan and to accomplish an 
assigned activity.

E.  Sometimes uses learned strategies 
to accomplish an activity.

F.  Consistently uses learned strategies 
and perseveres to accomplish assigned 
activities.

G.  Formulates a plan and perseveres in 
activities that require multiple steps, 
occur over multiple sessions, or may 
be more open-ended. 

SKILLS

The class has been studying nonstandard 
measurement, using objects laid end-to-end 
to measure other objects . At first, Lily Grace 
uses plastic counting bears and makes 
sure they are touching end-to-end like the 
teacher showed them yesterday . However, 
when she later uses the bears to measure, 
she is distracted by the shape and color of 
the bears and begins sorting the bears by 
color and size .

Kaj is excited about the upcoming writing 
contest . Her teacher has reminded the 
students to organize their work to stay on 
task . Even though Kaj sometimes jumps 
ahead and leaves out important steps when 
she is writing, she remembers that in the 
writer’s workshop, the teacher showed them 
how to organize by using the stages of the 
writing process . Using that strategy, Kaj 
selects a notebook and some drawing paper 
to help her organize her work so that she 
can stay focused on the assigned task . After 
mapping out her story in her notebook, she 
takes the drawing paper to the computer 
station and begins to collect information 
by recording interesting ideas and drawing 
pictures of images that inspire her . 

Eduardo’s small group is assigned the task 
of creating a map of the nature trail on the 
school grounds . Eduardo helps the group 
think about the necessary steps and a 
timeline to complete the assignment . On the 
first and second day, Eduardo checks off 
his completed tasks on the group’s timeline . 
However, by day three, Eduardo doesn’t use 
the timeline and instead misses important 
design details .

After beginning a writing assignment, Flora 
completes one sentence but stops writing 
and puts her head down on her arms . But 
instead of giving up, Flora remembers the 
teacher saying that it helps to go to the 
Word Wall first and copy some of the words 
she might need . She used the strategy the 
previous week to get started on another 
writing assignment, so she gets a piece of 
paper and a pencil and heads for the Word 
Wall again .

As Faye begins to write longer stories, 
she uses a strategy to check her work as 
she writes and to keep on track . For each 
paragraph in the story that she completes, 
Faye uses the teacher’s chart to see that the 
paragraph has the correct structure before 
she moves on to the next paragraph . This 
review strategy helps her persevere and 
move on to writing the next part of the story .

The class has been assigned projects 
on habitats . Tito has chosen to make a 
collage about the rain forest . Tito paints a 
background for the collage, showing the 
plant life of the rain forest . Although Tito is 
eager to be the first one finished, he has 
learned from previous projects that he has 
to be patient while a painting dries, and that 
if he keeps working while he is waiting, it 
will be easier to complete the project . While 
the painting is drying, he begins to look 
through magazines for pictures of rainforest 
animals that he can cut out and glue onto his 
collage . 

The teacher has assigned an open-ended 
activity to make something in the art 
center as a thank you for the volunteer 
grandparents . Dominique has learned that 
making a design or a map of what he wants 
to do will help him complete challenging 
activities . He designs a thank-you card, 
drawing a picture of what the cover will 
look like, and a separate picture of what the 
inside will be . Dominique places the design 
at his workspace in the art center, gathers 
the necessary materials, and works in a 
focused manner to complete the card .

As an extension of a science lesson, 
students are provided materials to build 
a bridge that will withstand the weight of 
three Matchbox cars . CJ examines her 
materials and tests the strength of various 
combinations of those materials before she 
starts building . Although her bridge falls 
many times during the stages of building, 
she continues to build until she completes 
a structure that she believes will withstand 
the weight of the three cars . 

Mr . Ransford provides a menu of various 
options for students to demonstrate what 
they have learned during their state of 
matter unit . Hadiza selects a diagram 
project, sketches out a draft of what her 
diagram will look like, and then decides to 
use a computer application to create it . 

PERFORM
AN

CE DESCRIPTORS

PERSEVERANCE IN ASSIGNED ACTIVITIES CONTINUED ON NEXT PAGE
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CONSTRUCT PROGRESSION Domain: Approaches to Learning

UNDERSTANDING: Children understand that they can adapt strategies to accomplish activities in a variety of contexts.

SK
IL

LS H.  Uses a learned strategy to accomplish a familiar activity in a 
new context. 

I.  Adapts strategies to accomplish activities that are more 
sophisticated or in a different context.
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During classroom work, a child uses noise-cancelling headphones 
to limit distractions . During a loud school assembly, the child 
asks the teacher if he can go back to the classroom and get the 
headphones to wear during the program .

While working on a science unit about insects, the students keep a 
daily journal of observations of insects indoors and outdoors while 
they are at school . Later in the year, during a social studies unit on 
protecting the environment, Gabrielle begins to keep a journal to 
help her record observations about the school’s recycling program .

The teacher introduces the students to a new website for creating 
digital information flyers . She tells the students that they will build 
a digital flyer about a famous historical event . Although Ira has not 
created a flyer online before, he remembers that when the class 
created a newsletter, they had a plan for the order of collecting 
material, writing articles, and editing them to fit the space available 
in the newsletter . He gets a copy of the newsletter plan and refers 
to it as a way to help him complete the new activity .

Fatima enjoys listening to Mrs . Romig read books . It helps Fatima 
remember the details of the story when Mrs . Romig uses silly 
voices and big hand gestures . When Mrs . Romig asks Fatima 
questions about the characters in the story, Fatima likes to answer 
the questions by mimicking Mrs . Romig’s silly voices and even her 
gestures . During science instruction, Mrs . Romig explains to the 
class that they will compare different types of dogs . Fatima adapts 
Mrs . Romig’s strategy and creates her own silly voices and gestures 
to help her remember what makes each dog special . 

Whenever the class is working to solve a challenging math problem, 
Ms . Gordon reminds them to sing a song that she has taught them 
with the steps needed for solving math problems . This strategy 
helps Leslie focus on the math problem and solve it step by step . 
During spelling instruction, when Leslie encounters a challenging 
word, she decides to make up her own song in order to help 
remember how to spell the word . 

During language arts instruction, Sydney’s teacher encourages 
students to use stories from their own lives to help them connect 
to the text they are reading . Sydney understands that she can 
adapt this language arts strategy to other subjects . So when they 
are studying recycling, Sydney records in her science journal how 
much is thrown away at home that could be recycled, and connects 
it to the landfill problem she’s been reading about .

PERSEVERANCE IN ASSIGNED ACTIVITIES CONTINUED FROM PREVIOUS PAGE
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CONSTRUCT: ENGAGEMENT IN SELF-SELECTED ACTIVITIES  DOMAIN: APPROACHES TO LEARNING

SITUATION: Persevering Through an Investigation
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Understanding: Children understand that completing assigned 
activities is a part of the daily routine of school.

Understanding: Children understand that 
they can use learned strategies to make a 

plan and to accomplish an assigned activity.

Understanding: Children 
understand that they 

can adapt strategies to 
accomplish activities in a 

variety of contexts.

A.  When 
assigned 
an activity, 
focuses 
on various 
other 
distractions 
that are not 
relevant 
to the 
assigned 
activity.

B.  When 
assigned 
an activity, 
ignores some 
distractions, 
begins 
focusing on 
the on-task 
behavior of 
other children, 
and mimics 
some of the 
strategies 
used by the 
other children.

C.  Uses 
strategies 
provided or 
prompted 
by the 
teacher, 
while 
resisting 
distrac-
tions and 
attempting 
to com-
plete an 
assigned 
activity. 

D.  Uses 
learned 
strategies 
with some 
support 
from the 
teacher, 
while 
sustaining 
attention 
to ac-
complish 
assigned 
activities. 

E.  Some-
times 
uses 
learned 
strate-
gies to 
accom-
plish 
an 
activity.

F.  Consis-
tently 
uses 
learned 
strat-
egies 
and 
perse-
veres to 
accom-
plish 
as-
signed 
activi-
ties.

G.  Formulates 
a plan and 
perseveres 
in activ-
ities that 
require 
multiple 
steps, 
occur over 
multiple 
sessions, 
or may 
be more 
open-end-
ed. 

H.  Uses a 
learned 
strategy 
to accom-
plish a 
familiar 
activity 
in a new 
context.

I.  Adapts 
strate-
gies to 
accom-
plish 
activ-
ities 
that are 
more 
sophist-
cated or 
in a dif-
ferent 
context.
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n • Any necessary science-related investigative tools (e .g ., microscope, magnifying glass, magnets, collection of environmental objects)

• Content-related materials for introducing and demonstrating the topic of study 
•  A risk-free classroom environment that allows for teacher-student or student-to-student interaction through questioning, guided 

practice, and reflection
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The teacher presents an assigned inquiry-based activity and purposefully observes what children do to persevere with the assigned 
activity . Then, the teacher provides an opportunity for the students to reflect on strategies used to persevere throughout the investigation .
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The teacher sets the purpose for the activity by providing information about the following:
 1 . Content-specific information (e .g ., animals, habitats)
 2 . Information about the use of materials (e .g ., “On your tables, you will find …”)
 3 .  Information related to the process of working independently or working in a group to complete the assigned activity (e .g ., “As you think 

about getting started …”; “while you are working, you may consider…”; “when you complete the activity, you may choose to …”)

The teacher then provides independent work time for the students to use and explore the materials to make connections with the 
topic of study . As the students work, the teacher facilitates their learning by:
 • Observing how students interact with the materials
 • Using questions and probes to support increases in content knowledge
 • Conferring with students to help them monitor their own learning
 • Continuing observation for perseverance 

Then, time is provided for the students to reflect on how they persevered throughout the activity and to share findings, discoveries, 
and processes that were helpful for completing the assigned activity . 

Suggested Probes:
 • What might help you or your group to get started?
 • What could you do first?
 • Tell me more about your progress on this activity .
 • What have you used before that you can use today to help you?
 • Was there something that you did to help you complete the activity?
 • What questions would you like to ask others that may help you next time?
 • Look at your visual checklist/visual cues; what do you need to do next?

Probes to Avoid:
 • Why aren’t you working?
 • Why are you asking someone for help with this activity?
 • Why are you not able to complete the activity?
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Observation: Evan is responsible for examining a rock collection and categorizing the rocks with like attributes . Instead of examining 
the rocks’ features and sorting them, Evan begins to line them up and pretends they are race cars and manipulates them by sliding 
them across the table to see which rock slides the farthest . He says, “And the winner is the green spotted rock .” His teacher asks, 
“Do you notice something about the green spotted rock that is similar to another rock in the collection?” Evan responds with “no,” and 
he places two more rocks on the table to start a new race . 

 •   Identify Learning Status on Construct Progression: A. When assigned an activity, focuses on various other distractions that are 
not relevant to the assigned activity.

Observation: The students were provided materials and written instructions to build a three-dimensional diorama of the science concept 
they’ve been discussing during their thematic unit . Jackson sorts through his materials – seemingly without purpose – while watching 
how the other students are arranging their dioramas . He has learned to ask the teacher for help instead of giving up . The teacher 
provides a model for him, saying, “You always have great ideas; have you thought about asking a peer what helped them get started?”

 •   Identify Learning Status on Construct Progression: C. Uses strategies provided or prompted by the teacher, while resisting 
distractions and attempting to complete an assigned activity. 

Observation: Kaj is excited about the upcoming science fair writing contest . Her teacher has reminded the students to organize their 
work to stay on task . Even though Kaj sometimes jumps ahead and leaves out important steps when she is writing, she remembers 
that in writer’s workshop the teacher has shown them how to organize by using the stages of the writing process . Using that strategy, 
Kaj selects a notebook and some drawing paper to help her organize her work, so that she can stay focused on the assigned task . 
After mapping out her story in her notebook, she takes the drawing paper to the computer station and begins to collect information by 
recording interesting ideas and drawing pictures of images that inspire her .

 •   Identify Learning Status on Construct Progression: E. Sometimes uses learned strategies to accomplish an activity independently.

Observation: The class has been assigned to complete projects about habitats . Tito has chosen to make a collage on the rainforest . Tito paints 
a background for the collage, showing the plant life of the rain forest . Although Tito is eager to be the first one finished, he has learned from 
previous projects that he has to be patient while a painting dries, and that if he keeps working while he is waiting, it will be easier to complete 
the project . While the painting is drying, he begins to look through magazines to cut out pictures of animals that live in the rainforest .

 •   Identify Learning Status on Construct Progression: F. Consistently uses learned strategies and perseveres to accomplish 
assigned activities.

Observation: Fatima enjoys listening to Mrs . Romig read books . It helps Fatima remember the details of the story when Mrs . Romig 
uses silly voices and big hand gestures . When Mrs . Romig asks Fatima questions about the characters in the story, Fatima likes to 
answer the questions by mimicking Mrs . Romig’s silly voices and even her gestures . During science instruction, Mrs . Romig explains 
to the class that they will compare different types of dogs . Fatima adapts Mrs . Romig’s strategy and creates her own silly voices and 
gestures to help her remember what makes each dog special .

 •   Identify Learning Status on Construct Progression: I. Adapts strategies to accomplish activities that are more sophisticated or in 
a different context.
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s Once the evidence is interpreted and the learning status is identified on the construct progression, continue to adapt and respond to 

the learning needs of the student, addressing the same learning target if the student hasn’t met it . If the student has met the learning 
target, work with the student to select a new learning target for teaching and learning .
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s There are many opportunities throughout the day for teachers to elicit evidences of learning . Students demonstrate perseverance in 
individually assigned activities across content areas in a variety of ways, such as: listening to a book read aloud, solving a problem, 
engaging in a writing activity, working on individual projects, creating artwork, using technology to perform an activity, working 
outdoors in the school garden, participating in a movement/physical activity, etc . 

DOMAIN: APPROACHES TO LEARNING CONSTRUCT: ENGAGEMENT IN SELF-SELECTED ACTIVITIES


