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Once your participants have viewed the video and engaged in an activity that focuses on the key points, use 
these Follow-Up Activities with the following audiences to further enhance their learning:

FOLLOW-UP ACTIVITIES
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•   Read/view the 5 Domains of Learning and Development LiveBinder.

•   Set goals for creating or enhancing learning centers or stations.

•   Take before and after pictures of classroom – centers, reading area, math station, etc.

•   Visit a colleague’s classroom for ideas regarding varying learning formats (e.g., center or learning 
station), classroom organization, management, strategies for collecting data, etc.

•   Complete the Self-Assessment: Effective Practices That Support a Formative Assessment 
Process. Use the self-assessment to set goals for creating a learning environment that 
supports the formative assessment process.

•   Choose one critical component of formative assessment. Ask a colleague to observe you in one 
of the following ways: 1 lesson, 1 center activity, and 1 plan for instruction. Have a follow-up 
discussion with your colleague about how to strengthen your teaching in the chosen focus.
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•   Work in partnership with support staff and district leadership to ensure a united front and a 
consistent message.

•   Show support by visiting classrooms and acknowledging that teachers are taking first steps 
in this work.

•   Use the Self-Assessment: Effective Practices That Support a Formative Assessment Process 
resources to help support teachers’ use of effective practices and creation of effective 
learning environments for their students.

•   In order to learn about where teachers are currently in their practice, ask them to complete the 
Self-Assessment: Effective Practices That Support a Formative Assessment Process. Then, use 
the information to guide next steps for professional development or to set personal goals.

•   Regularly support efforts by promoting this vision with district personnel and other 
stakeholders, including families, community members, and the school board. 
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) •   Work in partnership with school and district leadership to ensure a united front and a 

consistent message.

•   Review materials on the NC K-3 Formative Assessment Process LiveBinder and make 
recommendations to teachers and administration about particular aspects that may be 
helpful in achieving their goals.

•   Show support by visiting classrooms and acknowledging that teachers are taking first steps 
in this work.

•   Regularly support efforts by promoting this vision with district personnel and other 
stakeholders, including families, community members, and the school board. 
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•   Work in partnership with school leadership and support staff to ensure a united front and a 
consistent message.

•   Show support by visiting classrooms and acknowledging that teachers are taking first steps in 
this work.

•   Regularly support efforts by promoting this vision with district personnel and other 
stakeholders, including families, community members, and the school board.
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