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Teachers uncover what students know and are able to do by eliciting evidences of learning.  Through 
careful planning, a teacher uses multiple assessment means, such as taking photos and recordings, writing 
observation-based notes, reviewing data from assessment instruments, collecting work samples and seeking 
family input, to learn about where students are currently in their learning and development. This essential 
information informs the teacher’s instructional practices, allowing him/her to adapt and respond to the 
learning needs of the student and answer the question, What can help me learn what the student knows?

CRITICAL COMPONENT: ELICITING EVIDENCE OF LEARNING

Core Element Expected Implementation

ELICITING EVIDENCE: 
Eliciting evidence is a 
planned component of 
instruction that occurs as 
instruction is taking place  
in the moment. 

Multiple ongoing 
assessment means are 
used to elicit evidence of 
student learning that are 
both teacher initiated and 
child-initiated.

Consistently uses planned, multiple, ongoing assessment means aligned 
with learning targets and criteria for success for all domains of learning 
and development.

Evidence is elicited while instruction is occurring and learning is underway.

Consistently uses multiple, ongoing assessment means to gain insights 
into student learning in all domains of learning and development in 
an effort to infer where they are in their learning in relation to learning 
targets and criteria for success.

Provides a balance of teacher-initiated and child initiated opportunities for 
students to express their thinking and ideas through what they say, do, 
make, or write.

Teachers learn about their students in a variety of ways. Therefore, 1) Background Information, Supplemental 
Resources & Key Points and 2) Professional Development Activities, Materials & Resources (e.g., activity directions, 
handouts, presentation slides, video clips) are provided for supporting educators’ efforts in Becoming a Careful 
Observer in the Classroom, Writing Observation-Based Notes, Using Situations to Leverage and Supplement 
Current Teaching Practices, and Engaging Families in the NC K-3 Formative Assessment Process.    

In addition, teachers can enhance opportunities to observe and probe students during the instructional 
routine by Examining Effective Practices That Support a Formative Assessment Process.

ELICITING EVIDENCE OF LEARNING
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BACKGROUND INFORMATION
In response to demands and expectations that are now becoming outdated, by and large teachers have 
assessed children by asking questions that have one right answer and conducting tests that focus on isolated      
skills. These methods will give us some information about how children are developing and learning. But they 
are not sufficient enough to address the 5 Domains, nor do they promote opportunities for teachers to simply 
step back and watch students. Observing children as they interact with peers, use materials, try new things, 
practice skills, solve problems, use motor skills, and persevere provides teachers with a wealth of information 
that can be used along with the other types of benchmark and summative assessments that are implemented.

Being a “careful observer” means planning opportunities for children to demonstrate skills in a variety of 
ways, while making good decisions about when to move from the role of an observer to a more interactive 
role of asking questions and listening closely to children’s answers. Being a careful observer also means being 
organized in note-taking and documentation to keep track of important information and using this information 
to decide what to plan next for instruction. Observation is an important component of a formative assessment 
process, and being a careful observer helps move students’ learning forward.

SUPPLEMENTAL RESOURCES
 •  Document: Strategies for Becoming a Careful Observer (2015) 

This document provides six concrete strategies for successfully observing students.  (1 page)

For electronic versions of the information provided, please visit http://nck3fap.weebly.com.

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
There are a variety of ways to learn about students during instruction, including intentional observation,  
asking probing questions, listening to student thinking, and reviewing student work.

 •  Intentionally planning to observe students and having a focus when observing helps to gather the 
evidence needed in order to plan for next steps.

 •  Using carefully worded probing questions, rather than asking questions that lead a student to the 
“correct” answer, helps uncover what a student understands and is able to do.

BECOMING A CAREFUL OBSERVER 
IN THE CLASSROOM
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PROFESSIONAL DEVELOPMENT ACTIVITIES

Focus Activity Title # Independent Face-to-Face Time Page #

The NC K-3 
Formative 
Assessment 
Process occurs 
within the 
instructional routine 
rather than as an 
isolated event apart 
from instruction.

A Careful Observer 18 P
20-30 

minutes
70

Observing with a Purpose 19 P
45-60 

minutes
73

Observing with a Purpose 20 P
45-60 

minutes
78

Practice Purposeful 
Observation Within the  
5 Domains, Part I

21 P
2-4 

weeks
80

Asking Probing 
Questions

22 P
60-90 

minutes
84

Using Probes to Learn 
About Students

23 P
1-4 

weeks
87
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional 
routine rather than as an isolated event apart from instruction.

A Careful Observer

20-30 minutes             P Face-to-Face 

Materials:

 • Test Your Awareness: Do the Test Video: youtube.com/watch?v=Ahg6qcgoay4 (1 minute)

 • Strategies for Becoming a Careful Observer handout

 • Becoming a Careful Observer PowerPoint 

 • A Careful Observer exit ticket

Directions:

 1.  Tell the participants that they are going to watch a video clip. Begin to play the Test Your Awareness 
clip, but pause it at exactly 5 seconds (just after the narrator has said, “This is an awareness test”).

 2.  Ask the participants if they heard what the narrator said. Play the clip again if necessary, and 
emphasize that, for this video, the word “awareness” means “observation.”

 3.  With the clip paused at 5 seconds, participants will see the lineup of basketball players.  Ask the 
following questions:

    • How many people are there?

    • How many of them are wearing white tops?

    • How many of them are wearing black tops?

    • How many basketballs are there?

    • What do you think they are going to do?

    • What do you think your task is going to be for the awareness (observation) test?

 4.  After discussing the possibilities, dictate the following: Your task is to count how many passes the 
team in white makes. The players will be moving around so you will have to concentrate. Try your best 
to ignore the team in black.

 5.  Make sure participants understand the instructions and then play the clip from the beginning. Pause 
it at exactly 25 seconds and ask participants to tell the number of passes that the white team made.

 6.  Play the clip a second time if your participants want to count the number of passes again. Again, pause it 
at exactly 25 seconds. Find out if anyone has changed their mind about the number of observed passes.

 7.  After the participants have concluded the number of passes, ask participants if they saw anything unusual. 

 8.  Press play again and then pause the clip at 33 seconds – the point when the narrator has asked, “Did 
you see the moonwalking bear?”

18
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 9.  Resume playing the clip again, and play it until the moonwalking bear has just left the picture (at 
exactly 50 seconds).

 10.  If participants dispute that the moonwalking bear was there the first time, play the whole clip again 
from the start, but make sure to pause it again at exactly 50 seconds.

 11.  Once the participants have concluded that there was, indeed, a moonwalking bear, place the 
participants in pairs or small groups to discuss the following question: 

    • What connections can we make between this video and observations of students?

 12.  Play the clip until the end.

 13.  Conclude the video experience by asking participants to record their individual reflections to the 
following questions:

    • Did you miss the moonwalking bear? If yes, why do you think you missed the bear? 

    • Why is it important to plan for observations?

       – Why would it be important to have a focus?

       – Why would it be important to know what to look for when observing students?

 14.  Summarize the video experience by reviewing the Strategies for Becoming a Careful Observer 
Handout and slides on the Becoming a Careful Observer PowerPoint.

 15.  Invite participants to add any additional points to their previous reflections and submit their  
A Careful Observer exit ticket for later review and planning with the District Implementation Team 
and your regional consultant.

Adapted from teflclips.com

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
There are a variety of ways to learn about students during instruction, including intentional observation, 
asking probing questions, listening to student thinking, and reviewing student work.

 •  Intentionally planning to observe students and having a focus when observing helps to gather the 
evidence needed in order to plan for next steps.
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A CAREFUL OBSERVER 
Exit Ticket

Reflect on today’s experience and record your thoughts below.

1.   When you were counting the number of passes, did you miss the moonwalking bear? If yes, why do you 
think you missed the bear? If no, why do you think you noticed the bear?

2.   Why is it important to plan for observations?

  a.   Why would it be important to have a focus when observing students?

  b.   Why would it be important to know what to look for when observing students?
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional  
routine rather than as an isolated event apart from instruction.

Observing with a Purpose

45-60 minutes             P Face-to-Face 

Materials:

 • Observing with a Purpose video clip(s)

 • Observing with a Purpose Venn diagram recording sheet

 • Observing with a Purpose exit ticket

Directions:

 1.  Introduce the selected Observing with a Purpose video clip using a broad and vague statement. For 
example, “This is a video clip of a classroom.”

 2. Ask participants to watch the clip and jot down anything they observe.

 3. After the video clip, ask participants to discuss their observations with a partner or small group.

 4.  Once participants have had time to discuss their observations, ask participants to select 1–2 observations 
to share with the whole group. Highlight how different participants noticed different things and that 
some participants may have seen something they believe to have occurred one way, while other 
participants may have thought it occurred a different way.

 5.  Next, ask different groups of participants to observe with a purpose by looking for examples of a 
particular domain(s) (as appropriate by the clip selected):

    • Approaches to Learning

    • Cognitive Development

    • Emotional-Social Development

    • Health & Physical Development

    • Language Development & Communication

   You may wish to have participants count off and assign a focus for each number. Or, you may ask participants 
to self-select a topic, while making sure that all domains are being observed by several participants.

 6.  Distribute the Observing with a Purpose Venn diagram recording sheet, and ask participants to write their 
observations about their assigned (or selected) focus when they watch the video again for a second time.

 7.  Play the video clip again. Provide a few moments after the clip for participants to finish documenting 
their observations.

 8.  After the video, ask participants to form like-purpose groups for a discussion about their observations. 
For example, participants who focused on language form a discussion group, and participants who 
focused on approaches to learning form a discussion group.

19
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 9.  Once ample time has been given for small group discussion, ask each group to share out 1–2 
observations regarding their focus with the whole group.

 10.  Conclude the whole group discussion by asking each participant to record reflections about 
observing with a purpose on the recording sheet and to submit his/her thoughts as an exit ticket for 
later review and planning with the District Implementation Team and your regional consultant.

    •  Compare and contrast your experience of watching the video clip the first time and the second 
time. What was different?

    •  Describe your experience as you “zoomed-in” with a purpose the second time. Did it make you 
a careful observer? How?

    • What strategies are you already using to record observations when you teach?
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OBSERVING WITH A PURPOSE VIDEO CLIPS

Title of 
Video Clip

Observable Actions Time

5 Little 
Pumpkins

Four kindergarten children create a picture about the song, 5 Little Pumpkins. 
They use scissors, construction paper, and glue to make the picture and count 
their pumpkins to see how many more they need to make.  Two girls begin 
singing the 5 Little Pumpkins song when their pictures are finished. The observer 
can notice four different domains in this clip: Motor Development (Grip and 
Manipulation, Hand Dominance), Cognitive Development (Object Counting), 
Language Development & Communication (School-Related Vocabulary) and 
Approaches to Learning (Perseverance in Assigned Activities).

:53

Drawing, 
Writing, & 
Cutting

Four kindergarten children are sitting at a table working on various self-selected 
projects using scissors, markers, crayons, and paper. The observer can notice 
three different domains in this clip: Motor Development (Fine Motor,  Gross Motor, 
Crossing Midline), Language Development & Communication (Letter Naming, 
Writing), and Approaches to Learning (Engagement in Self-Selected Activities).

:52

Poor Old 
Polly

Two kindergarten children have selected the Poor Old Polly big book to read 
aloud together using pointers. The observer can notice three different domains 
in this clip: Language Development & Communication (Book Orientation and 
Print Awareness); Motor Development (Grip & Manipulation, Hand Dominance, 
and Crossing Midline) and Approaches to Learning (Engagement in Self-
Selected Activities).

:58

Rounding The third grade students have been learning about rounding numbers to the 
nearest ten.  Two children are discussing their possible answer to a question 
that asks students to use that knowledge to think about rounding to the nearest 
hundred. The observer can notice two different domains in this clip: Cognitive 
Development (Problem Solving) and Emotional & Social Development 
(Self-Regulation). 

:44

Rocks The whole class of first grade students has just explored and sorted rocks by 
size and shape.  The teacher then connects this experience with a book read 
before the activity, linking their experience to the new vocabulary shared in 
the book.  She calls on different students to offer some of the new vocabulary.  
When she calls on Bryce, he responds, “Sand”.  The teacher confirms his word 
and comments that he found quite a bit of sand during the activity.  Bryce 
quietly pumps his arms several times, illustrating that he was proud of his 
contribution.  The observer can notice two different domains in this clip: 
Language Development & Communication (School-Related Vocabulary) and 
Emotional & Social Development (Self-Regulation).

:53

Shopping 
at the 
Market

Several kindergarten children write a grocery list (one item per food group) to 
use to go shopping at the class market. The observer can notice two different 
domains in this clip: Language Development & Communication (Writing, 
School-Related Vocabulary); and Approaches to Learning (Engagement in Self-
Selected Activities).

:58
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OBSERVING WITH A PURPOSE 
Recording Sheet

Based on your particular focus, record your observations below.

Approaches 
to Learning

Health & Physical 
Development

Emotional-Social 
Development

Cognitive 
Development

Language Development 
& Communication
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OBSERVING WITH A PURPOSE 
Exit Ticket

Reflect on today’s experience and record your thoughts below.

1.  Compare and contrast your experience of watching the video clip the first time and the second time. 
What was different? 

2.  Describe your experience as you “zoomed-in” with a purpose the second time. Did it make you a 
careful observer? How? 

3.  What strategies are you already using to record observations when you teach?
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional  
routine rather than as an isolated event apart from instruction.

Observing with a Purpose

45-60 minutes             P Independent 

Materials:

 • Observing with a Purpose video clip(s)

 • Virtual collaborative space

Part I – Prepare the Virtual Collaborative Space:

On your virtual collaborative space, provide a means for participants to record their observations about each 
of the 5 Domains [domains dependent upon the video clip(s) selected]:

In addition, post reflection questions for participants to answer:

 •  Describe your experience as you “zoomed-in” with a particular purpose. Did it make you a careful 
observer? How?

 •  What strategies are you already using to observe and record observations when you teach?

Directions:

Email participants the Observing with a Purpose video clip link(s) and a link to a virtual collaborative space 
(e.g., Google Doc, Padlet, Moodle). Ask participants to watch the video clip with a focus on a particular domain of 
learning (e.g., participants with last names starting with A-E focus on Emotional-Social Development; participants 
with last names F-J focus on Language Development & Communication, etc.).Then ask participants to record 
their observations on the collaborative space and answer the reflection questions.

  Sample Email: 
The NC K-3 Formative Assessment Process occurs within the instructional routine rather than as 
an isolated event apart from instruction.There are a variety of ways to learn about students during 
instruction, including observation. When intentionally planned and purposeful, observation helps us 
learn about what our students know and are able to do. 
 
Please view the video clip and “zoom-in” with a particular purpose (see assignments below).Then,  
go to ________________________________ virtual collaborative space and record your observations and 
your reflections. Be prepared to discuss your observations and reflections at our next meeting on  
_________________________________________________________.

   • Link to ____________________________________________________________ (video clip)

   • Link to collaborative space

   • Purpose assignment

20
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KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
There are a variety of ways to learn about students during instruction, including intentional observation, 
asking probing questions, listening to student thinking, and reviewing student work.

 •  Intentionally planning to observe students and having a focus when observing helps to gather the 
evidence needed in order to plan for next steps.

Part II

As indicated by your district implementation plan, use the responses to follow up with participants to ensure 
that the key points are clearly understood by all.

For Example: Invite participants to discuss their thoughts about Observing with a Purpose with other 
colleagues during a grade-level meeting or a professional learning community in the school.
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional  
routine rather than as an isolated event apart from instruction.

Practice Purposeful Observation 
Within the 5 Domains, Part I

2-4 weeks             P Independent 

Materials:

 • Observing Through the 5 Domains of Learning and Development classroom observation handout

Directions:

Over the course of 2–4 weeks, ask participants to purposefully plan for and observe one or more students in 
their class or school for each of the five domains (or on a particular domain) and to record their observations 
on the classroom observation handout. 

  Then, ask participants to be prepared to bring their observation handout to the next meeting for the 
purposes of sharing their observations with one another and to explore the art of writing objective 
observation notes. 

 Sample Email: 
  Observation is a strategy teachers use to learn what their students know and are able to do. When 

intentionally planned and focused, observations are a powerful way to collect evidence of learning and 
plan next steps for instruction.

   Over the course of the next ___ weeks, select one student to carefully observe for each of the 5 Domains 
of Learning and Development. Record your ongoing observations on the Observing Through the 
5 Domains of Learning and Development classroom observation handout.  Bring your observation 
handout to our next meeting on ___________________. During this meeting, be prepared to share some 
of your observations with others. We will also use your observations as we explore the art of writing 
objective observation notes. 

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
There are a variety of ways to learn about students during instruction, including intentional observation, 
asking probing questions, listening to student thinking, and reviewing student work.

 •  Intentionally planning to observe students and having a focus when observing helps to gather the 
evidence needed in order to plan for next steps.

21
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OBSERVING THROUGH THE 5 DOMAINS 
OF LEARNING AND DEVELOPMENT

Approaches to Learning addresses how children learn and includes children’s attitudes toward 
learning and interest in learning. It reflects behaviors and skills such as curiosity, planning, 
flexibility, motivation, focus, problem-solving, and persistence. Children show these characteristics 
in the way they learn in all the domains and curriculum areas. 

Record your observations here. For example, you may observe the student solving problems, 
maintaining focus, demonstrating curiosity, persevering in collaborative and individual tasks, 
and/ or working collaboratively with peers or a teacher.

Cognitive Development focuses on children’s ability to acquire, organize, and use information in 
increasingly complex ways. In their search for understanding and meaning, children play an active role 
in their own cognitive development. They begin to explain, organize, construct, and predict – skills that 
lay the cognitive foundation needed to explore and understand increasingly sophisticated concepts and 
the world in which they live. They learn to apply prior knowledge to new experiences; and then use this 
information to refine their understanding of concepts as well as to form new understandings.  

 Record your observations here. For example, you may observe the student solving problems, 
acquiring information, demonstrating understanding, and/or making connections to prior learning.
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Emotional-Social Development includes children’s feelings about themselves and also addresses 
their ability to relate to others. Learning to manage and express emotions is also a part of this 
domain. Children’s development in this domain affects their development in every other domain. 
For instance, children who develop a positive sense of self are more likely to try new things and 
work toward reaching goals. They tend to accept new challenges and feel more confident about 
their ability to handle problems or difficulties that may arise. 

 Record your observations here. For example, you may observe the student exhibiting healthy 
relationships with adults and peers and/or using appropriate social skills to interact with adults  
and peers.

Health & Physical Development focuses on physical growth and motor development, sound 
nutritional choices, self-care, and health/safety practices. This domain is the foundation for the 
future health and well-being of all children. Good physical health and motor development support 
children’s learning and play a part in their ability to be successful in almost any type of activity. 

Record your observations here. For example, you may observe the student demonstrating 
competencies in gross motor skills, fine motor skills, and/or movement patterns.
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Language Development & Communication focuses on the foundational skills that children acquire 
and use in early elementary school and continue to develop throughout their schooling. These skills 
include speaking, listening, reading, and writing. This domain encompasses nonverbal and verbal 
language skills used in understanding language and speaking effectively with others, as well as 
important emergent literacy skills in early reading and writing. This domain provides an integrated 
approach for understanding and supporting language and literacy development in children. 

 Record your observations here. For example, you may observe the student using listening and 
communication skills, using skills in a variety of settings, using skills for a range of purposes, and/or 
using skills for reading and writing.
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional  
routine rather than as an isolated event apart from instruction.

Asking Probing Questions

60-90 minutes                      P Face-to-Face 

Materials:

 • Observing with a Purpose video clip(s)

 • Asking Probing Questions PowerPoint

 • Asking Probing Questions recording sheet

Directions:

PART I

 1.  Before showing the selected Observing with a Purpose video clip, reintroduce the Observing with a 
Purpose video clip, reminding the participants that this is the clip they observed previously (Activity 16). 

 2.  Once you have shown the video clip, acknowledge that while one can learn a lot about a child through 
observation, the observation may still leave the observer with some questions. Ask participants to 
discuss with a partner or in small groups questions they still have about the child. What do they wish 
they could find out that wasn’t clear enough or addressed during the observation? Ask them to record 
their different questions.

 3.  Once participants have had a few moments to discuss their questions, ask several participants to 
share their questions with the whole group. 

PART II

 4.  Next, select a topic that a participant wishes to know more about, or use the questions provided on 
the PowerPoint slides, to discuss the art of questioning and probing students. Highlight the differences 
between leading a child to the right answer versus probing a student so that a teacher can learn about 
what a child does understand and uncover possible misunderstandings. 

    •   For example, select one of the participants’ questions and ask the participants, “What might you 
ask the child so that you can uncover what s/he knows and/or is able to do, without leading him/
her to the right answer?” 

 5.  Using the Asking Probing Questions PowerPoint, provide examples of leading questions that focus 
on getting the student to say the right answer. Ask participants to work with a partner to select one 
or more of the leading questions and work together to reword the leading question(s) into an open-
ended probe(s) that invites a student to illustrate what s/he knows and is able to do. 

 6.  Once participants have had ample time to reword the leading question(s), invite several to share their 
reworded probes. Acknowledge strengths of each as it relates to the criteria for probes.

 7. Repeat the process with other leading question examples.

22
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PART III

 8.  Once participants have a clear understanding of the difference between a leading question and a 
probe, ask participants to work with a partner to write a probe(s) that would help a teacher uncover 
more about what the student knows and is able to do. 

 9.  Invite participants to share what additional information they wanted about the student and the 
probe(s) they generated.

Follow-Up:

Invite teachers to practice asking probing questions to their students. Ask them to record some of the probes 
they planned to ask, or those that emerged from talking with students, and bring the list of probes used to 
the next meeting.

Invite administrators and instructional coaches to record the probing questions that teachers use during 
classroom or school visits and bring the questions to the next meeting. 

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
There are a variety of ways to learn about students during instruction, including intentional observation, 
asking probing questions, listening to student thinking, and reviewing student work.

  •  Using carefully worded probing questions, rather than asking questions that lead a student to the 
“correct” answer, helps uncover what a student understands and is able to do.
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ASKING PROBING QUESTIONS 
Recording Sheet

What questions about the child(ren) do you still have? What do you wish you could find out that wasn’t 
clear enough or addressed during the observation?

Reword leading questions.

Leading Question:

Rewording:

What might you ask the 
students so that you 

can uncover what they 
know and/or are able to 
do without leading them 

to the right answer?

WHAT IS A PROBE?

A probe is a question 
or a statement that 
allows a teacher to 

search into, question 
closely, and investigate 

thoroughly what a 
student understands 

without leading or guiding 
the student toward a 
conclusion or answer.

Write a probe for one of your questions above.
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional  
routine rather than as an isolated event apart from instruction.

Using Probes to 
Learn About Students

1-4 weeks             P Independent 

Materials:

 • Using Probes to Learn About Students documentation form

Directions:

Invite participants to reflect on their current practice. What probes do they currently use? Do the probes help 
the participant to understand what a student knows? Ask participants to practice asking probing questions 
to their students and use the documentation form to record the probes they asked and what they discovered 
about their students. Request that they bring the documentation form to the next meeting for discussion.

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
There are a variety of ways to learn about students during instruction, including intentional observation, 
asking probing questions, listening to student thinking, and reviewing student work.

 •  Using carefully worded probing questions, rather than asking questions that lead a student to the 
“correct” answer, helps uncover what a student understands and is able to do.

23
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USING PROBES TO LEARN ABOUT STUDENTS 
Documentation Form

Probes I currently use to learn about what my students know and are able to do:

 
 

Date Probes I tried with my students
What I learned about 

my students after probing
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BACKGROUND INFORMATION
Becoming a careful observer is one aspect of the NC K-3 Formative Assessment Process. Recording the 
observation so that it can be used to inform and improve instructional practice is another important 
component of the formative assessment process. Just as observing requires planning and organization, 
recording the observation requires the same. There are many strategies for writing observation-based 
notes, and each person needs to find a strategy that is comfortable, convenient and effective for note taking. 
Observation-based notes are an authentic strategy for assessing children during learning, as opposed to 
evidence collected through assessments that measure historical data, since observation-based notes capture 
information about students in real time and within the context of learning.

Writing observation-based notes is one way to document and keep track of important information in order to 
reflect and plan for next steps for instruction and learning experiences. A well-written note paints a visual picture 
of what was observed. It uses objective language to describe the child’s actions (what the child may say, do, make 
or write) and is free of any bias, personal opinions, assumptions, interpretations and beliefs. When written in a 
descriptive manner based on facts and actual events, teacher-generated records provide an insider’s perspective 
of the child’s educational experience (Jablon, Dombro & Dichtelmiller, 2006).  Over time, these observational notes 
become an ongoing record of progress and are an important source of evidence when considering the learning 
and development of the whole child. As teachers improve their skills as careful observers, the observation-
based notes become an important tool to build on children’s strengths, encourage problem- solving and critical 
thinking skills, and to move student learning forward. Observation-based notes also empower teachers to conduct 
professional conversations with colleagues, students and parents that describe their observations of learning and 
plans for improving children’s academic needs. (Danielson, 2008).

For electronic versions of the information provided, please visit http://nck3fap.weebly.com.

KEY POINT: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.
Once learning targets and criteria for success are identified, the teacher uses planned, multiple, and ongoing 
strategies to elicit evidence of learning as instruction is occurring and learning is underway. Some strategies 
teachers use include taking photos, recording students speaking, writing observation-based notes, collecting 
work samples, and talking with families.

OBSERVATION-BASED NOTES

 •  Observation-based notes are one way to document and keep track of important information to reflect 
and plan for next steps for instruction and learning experiences.

 •  Well-written observation notes capture important objective information about students within an 
authentic context 

WRITING OBSERVATION-BASED NOTES
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PROFESSIONAL DEVELOPMENT ACTIVITIES

Focus Activity Title # Independent Face-to-Face Time Page #

Teachers can 
learn about their 
students in a variety 
of ways during 
instruction and 
collect evidence 
about students 
using a variety of 
strategies.

Practice Purposeful 
Observation Within 
the 5 Domains, Part II

24 P
30-45 

minutes
91

Just the Facts 25 P
45-60 

minutes
93

Just the Facts 26 P
45-60 

minutes
102
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Learning Focus: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.

Practice Purposeful Observation 
Within the 5 Domains, Part II

30-45 minutes             P Face-to-Face 

Materials:

 •  Participant’s Observing Through the 5 Domains of Learning and Development classroom observation 
handout, completed

 • Writing Observation Based Notes PowerPoint

Directions:

 1.  Ask participants to retrieve their observational notes they made over the course of 2-4 weeks from 
Practice Purposeful Observation Within the 5 Domains, Part I (Activity 21). 

 2. Ask participants to analyze their notes and pay particular attention to the type of language they used: 

    • Look for examples of objective language on your own handout. Circle objective language.

    • Look for examples of subjective language on your own handout. Underline subjective language.

 3.  Next, ask participants to work together, either with a partner or at their table, to compile the examples 
of objective language into a list and examples of subjective language in a different list.

 4.  After the two lists are compiled, ask participants to work together to change the list of subjective 
language into objective language. Encourage them to use the list of objective language to help guide 
the new examples.  

 5.  Then, ask each participant to choose one observation they made previously that contains subjective 
language and revise it using objective language. 

 6. Invite a few participants to share the “before” and “after” versions of an observation with the group.

24
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KEY POINT: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.
Once learning targets and criteria for success are identified, the teacher uses planned, multiple, and ongoing 
strategies to elicit evidence of learning as instruction is occurring and learning is underway. Some strategies 
teachers use include taking photos, recording students speaking, writing observation-based notes, collecting 
work samples, and talking with families.

OBSERVATION-BASED NOTES

 •  Observation-based notes are one way to document and keep track of important information to 
reflect and plan for next steps for instruction and learning experiences.

 •  Well-written observation notes capture important objective information about students within an 
authentic context.

Follow-Up Activities:

Invite teachers to practice writing well-written notes. Ask them to record notes in a variety of settings and 
learning experiences to share with colleagues or to use during parent conferences. Invite administrators and 
instructional coaches to visit schools and classrooms to practice writing observation-based notes during 
informal observations.
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Learning Focus: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.

Just the Facts

45-60 minutes             P Face-to-Face 

Materials:

 •  1 set of Observation-Based Notecards per group

 •  Tips for Writing Observation-Based Notes handout

 •  Observation-Based Notes recording sheet (optional for rewriting notes)

 •  Writing Observation Based Notes PowerPoint

Directions:

 1.  Using the Writing Observation Based Notes PowerPoint and the Tips for Writing Observation-Based 
Notes handout, discuss the purpose for writing objective observation-based notes as part of eliciting 
evidences of learning within a formative assessment process. Highlight how this type of evidence is 
free of any bias, personal opinions, assumptions, interpretations, and beliefs.

2.  Next, invite participants to find a partner or form groups of 3-4 people. Pass out a set of the Observation-
Based Notecards to the groups of participants and provide the following directions:

   •   Choose a card and read it aloud to your group.

   •   Decide if the written observation reflects the characteristics of a well-written observation-based note. 

   •  If the card does represent a well-written note, then place it in a pile.

   •   If the card does not represent a well-written note, then re-write the example so that it reflects the 
characteristics of a well-written note. Then place it in the pile.

   •  Continue until all cards are reviewed.

   •   Choose one re-written card to share with the whole group.

 3.  Once groups have had ample time to review many of the notecards, ask each group to share one re-
written card with the whole group and acknowledge the positive changes that were made to change it 
to a well-written observation note.

 4.  Conclude by asking each participant to observe a child (or group of children) during the next several 
weeks and practice writing objective notes based on their observations. (You may wish to ask them to 
focus on a particular domain or construct.) Ask participants to bring their observation notes to the next 
meeting for discussion and reflection. 

25
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KEY POINT: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.
Once learning targets and criteria for success are identified, the teacher uses planned, multiple, and ongoing 
strategies to elicit evidence of learning as instruction is occurring and learning is underway. Some strategies 
teachers use include taking photos, recording students speaking, writing observation-based notes, collecting 
work samples, and talking with families.

OBSERVATION-BASED NOTES

 •  Observation-based notes are one way to document and keep track of important information to 
reflect and plan for next steps for instruction and learning experiences.

 •  Well-written observation notes capture important objective information about students within an 
authentic context.
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TIPS FOR WRITING 
OBSERVATION-BASED NOTES

P DO use a journalistic approach.

  –  Record the FACTS: WHO, WHAT, HOW, WHEN and WHERE

P DO write what you SEE and HEAR.

  –  Avoid making assumptions about the child’s feelings or motivation

  –  Resist inserting opinions, assumptions or judgments

P  DO write a description that builds a visual picture of the 
instructional environment.

  –  Use descriptive words and direct quotes

  –  Include expressions, gestures or other actions

P DO use data to inform and improve instruction

  –   Interpret the evidence by reflecting on the meaningful and 
valuable information collected 

  –   Use the interpretation to adapt and respond to the learning 
needs of the student.
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OBSERVATION-BASED NOTECARDS

OBSERVATION #1

Janna is asked to count the number of beanbags for her team. Janna moves 
one bag at a time while counting. She is able to count without counting any 
twice or missing any. She reports that there are eight beanbags.

OBSERVATION #2

At the Art Center, Patrick counts out seven markers. He is asked, 
“How many markers did you count?” Without recounting the markers, 
Patrick says, “Seven.”

OBSERVATION #3

When handed an early learning book with the spine facing toward him,  
Marquis opens the book from back to front. He flips the pages randomly 
but does not stop long enough to see what is on the pages. When Marquis 
gets to the last page or set of pages being turned, he closes the book.

OBSERVATION #4

Lori, Carrie, and Katina are in the dramatic play area. They look through 
the dress-up box to find clothes. They look so cute trying on their dress-up 
clothes and talk about going to a school dance. Lori is bossy with the other 
girls about which clothes they can try on. They continue to play for quite 
a while.
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OBSERVATION #5

Brenda is sharing an early learning book with her reading buddy, Soozi. 
Brenda is observed flipping the pages front to back, but she seems hesitant 
to share the book with Soozi. Eventually, Soozi asks Brenda to look at the 
book, too, and Brenda finally changes the position of the book so that both    
girls can see it.

OBSERVATION #6

The class is asked to clean up their group projects and move to the rug. 
Joe decides to finish his project before he cleans up. He doesn’t like to 
leave projects undone. Joe continues to work while the other children are 
cleaning up. He seems angry when Anne starts to put the supplies away. 
Anne continues to clean up and Joe feels stressed that he will not be able  
to complete the project.

OBSERVATION #7

Tanya is working on her science report about dinosaurs. She stops writing 
and refers to her science notes.  She then goes to the book bin to get an 
informational book on dinosaurs. Tanya refers to the book as she is working 
on her report. 

OBSERVATION #8

In art, Max gets so frustrated that he cannot draw as well as some of the 
others in the class. He rips up his artwork and throws it away. A few 
minutes later, he pulls out a new sheet and starts to re-draw his picture.



The contents of this guide were developed under a grant from the Department of Health and Human Services. However, these contents 
do not necessarily represent the policy of the Department, and you should not assume endorsement by the federal government.

98

OBSERVATION #9

At recess, Rosie asked a group of girls if she could join them in the game 
they were playing. One of the girls told her no. Rosie started crying. When 
the teacher asked Rosie why she was crying, Rosie explained that she was 
upset about not getting to play with her friends. Rosie stated, “I don’t think 
they like me.”  The teacher suggested that Rosie ask the girls why they didn’t 
let her join their game. Rosie approached the girls and was told that the 
reason they told her no was because the game only allowed four players. 
They told Rosie they already had four players, but that when they finished 
they would take turns and let her play. Rosie said, “I’m sorry for getting 
upset.  I thought you didn’t want to play because you didn’t like me.” 

OBSERVATION #10

Theo asked a group of classmates if he could join them in the Reading Corner. 
One boy said, “No!”  Theo got really upset and started crying. He ran to his desk 
and continued to cry. The teacher tried to talk to him about why he was crying. 
Theo explained, “I am mad because they won’t let me read with them.” The 
teacher knew he was upset and thought that Theo felt like the other classmates 
didn’t like him. He encouraged Theo to go back to the Reading Corner and ask 
why he couldn’t join. Theo continued to be very angry and refused to talk to the 
other students because he said they hated him and that he hated them now too!  

OBSERVATION #11

At the awards ceremony in the gym, the students had to go up several 
stairs to get on the stage. Davina’s name was called for Terrific Kid. As she 
approached the stage, Davina walked up and down the stairs placing one 
foot on each step by herself. 

OBSERVATION #12

On the way to specials, the class has to go up the stairs to get to the music 
room. Grey did great and made it all the way up and down the stairs! 
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OBSERVATION #13

The class was instructed to create a bridge using interlocking blocks. Levi 
began to build his bridge.  After a few tries, Levi asked his friend Caleb to 
help. Levi said, “Caleb, will you show me how you built your bridge? Your 
bridge looks strong, and I want my bridge to be strong, too.” 

OBSERVATION #14

Christopher was not paying attention during math instruction. He didn’t listen to 
instruction and got very frustrated during independent work time. Christopher 
nervously asked his tablemate to help him do his math word problems. 

OBSERVATION #15

During guided reading, Sela opens her text to the story the group is reading. 
Each group member takes turns reading aloud and then stops to talk about 
what was read. When it is Sela’s turn, she reads her sentences aloud. But 
when asked to retell what she read, Sela is unable to retell the story. 

OBSERVATION #16

During independent reading, Olivia selected a book that was very difficult. 
She read the entire book, from cover to cover. It was probably too hard for 
her because she was not able to understand what she was reading. Olivia 
looked very confused when asked questions about what she had read.
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OBSERVATION #17

At recess, Jett walks straight to the school garden. He tells the teacher, “This 
garden has lots of tomatoes ready to pick.” The teacher tells Jett that he is very 
observant.  Jett tells the teacher, “My grandpa has a tomato garden. He grows 
lots of tomatoes. He has a green thumb!” Jose overhead the conversation and 
says, “That’s weird! Why is your grandpa’s thumb green?” Jett replies, “His 
thumb isn’t really green. It just means he is good at growing things.” 

OBSERVATION #18

Jackson is very good at writing stories. He uses lots of idioms in his writing. 
Today he is very creative when he writes in his journal. He writes, “I told my 
brother to stop shoveling his cereal down his throat during breakfast.”

OBSERVATION #19

Noah has been working on narrative writing. He created a story that 
introduced his main character, a dog named Dogzilla. Noah continued the 
story by writing about a problem that Dogzilla encountered. He ended the 
story with the Dogzilla solving his problem. Noah used the writing anchor 
chart to check for all the story parts.

OBSERVATION #20

Kary was allowed to share today during writing block because she wrote a 
great story about her grandmother. Her touching ending even made some of 
her classmates cry. 
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OBSERVATION-BASED NOTES 
Recording Sheet

OBSERVATION #_________

OBSERVATION #_________
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Learning Focus: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.

Just the Facts

45-60 minutes             P Independent 

Materials:

 •  Tips for Writing Observation-Based Notes handout

 •  Observation-Based Notes Reflection Sheet

Directions:

Email the Tips for Writing Observation-Based Notes handout and the Observation-Based Notes Reflection 
Sheet to the participants. Invite participants to reflect on their current practice of collecting data through 
observation and recording that data. How do they use observation-based notes? Do the notes help the 
participant to understand what a student knows? Ask participants to read the Tips for Writing Observation-
Based Notes handout and record examples of their own observation-based notes on the Observation-Based 
Notes Reflection Sheet. Request that they bring their reflections of current practices and the Observation-
Based Notes Reflection Sheet to the next meeting for discussion.

  Sample Email: 
The NC K-3 Formative Assessment is designed to allow teachers to learn about their students in a variety 
of ways during instruction and collect evidence about students using a variety of strategies. One of the 
strategies for collecting data is summarizing the observation with observation-based notes.

  Writing observation-based notes is one way to document and keep track of important information in order 
to reflect and plan for next steps for instruction and learning experiences. A well-written note paints a visual 
picture of what was observed. It uses objective language to describe the child’s actions (what the child may 
say, do, make or write) and is free of any bias, personal opinions, assumptions, interpretations and beliefs. 
Observation-based notes are an authentic strategy for assessing children during learning, as opposed to 
evidence collected through assessments that measure historical data, since observation-based notes capture 
information about students in real time and within the context of learning.

  Directions:

   1.  Review the Tips for Writing Observation-Based Notes handout and reflect on your own practice of 
writing observation-based notes.  How do you use observation-based notes? Do your notes help 
you understand what the student(s) know?  Record your reflections.

   2.  Then, write examples of your own observation-based notes on the Observation-Based Notes 
Reflection Sheet.  

   3.  Bring your reflections and your Observation-Based Notes Reflection Sheet to our next meeting on 
_____________.

 

26



The contents of this guide were developed under a grant from the Department of Health and Human Services. However, these contents 
do not necessarily represent the policy of the Department, and you should not assume endorsement by the federal government.

103

KEY POINT: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.
Once learning targets and criteria for success are identified, the teacher uses planned, multiple, and ongoing 
strategies to elicit evidence of learning as instruction is occurring and learning is underway. Some strategies 
teachers use include taking photos, recording students speaking, writing observation-based notes, collecting 
work samples, and talking with families .

OBSERVATION-BASED NOTES

 •  Observation-based notes are one way to document and keep track of important information to 
reflect and plan for next steps for instruction and learning experiences.

 •  Well-written observation notes capture important objective information about students within  
an authentic context.
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TIPS FOR WRITING 
OBSERVATION-BASED NOTES

P DO use a journalistic approach.

  –  Record the FACTS: WHO, WHAT, HOW, WHEN and WHERE

P DO write what you SEE and HEAR.

  –  Avoid making assumptions about the child’s feelings or motivation

  –  Resist inserting opinions, assumptions or judgments

P  DO write a description that builds a visual picture of the 
instructional environment.

  –  Use descriptive words and direct quotes

  –  Include expressions, gestures or other actions

P DO use data to inform and improve instruction

  –   Interpret the evidence by reflecting on the meaningful and 
valuable information collected 

  –   Use the interpretation to adapt to and respond to the learning 
needs of the student.
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OBSERVATION-BASED NOTES 
Reflection Sheet

OBSERVATION #_________

OBSERVATION #_________
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BACKGROUND INFORMATION
The NC K-3 Formative Assessment Process promotes the use of multiple assessment means for eliciting 
evidences of learning.

No single event or piece of evidence can tell educators everything they need to know about their students. 
Therefore, eliciting a variety of assessment data offers a more complete and authentic picture of what children know 
and are able to do. Using multiple assessment means, such as taking photos and recordings, writing observation-
based notes, reviewing data from assessment instruments, collecting work samples and seeking family input, 
helps to uncover what the students’ understandings and skills are currently in their learning and development. This 
essential information informs the teacher’s instructional practices, allowing him/her to adapt and respond to the 
learning needs of the student. Because a variety of data from different contexts are important, NCDPI has developed 
Situations, a type of assessment means to support the NC K-3 Formative Assessment Process. Situations are 
designed to help teachers leverage existing practices and to supplement current practices as needed.

Situations are intentionally planned instructional activities designed to provide teachers guidance on and 
examples for setting up a learning activity to learn about students through observation and probing. Situations:

 •  Are organized around the five critical components of formative assessment

 •  Highlight potential opportunities for learning about students within the daily context

 •  Provide examples that help teachers see how they might leverage and/or supplement current 
classroom practices

 •  Offer examples and non-examples of probes to help teachers uncover what students know & understand

 •  Provide observational examples and connect the examples to the appropriate skills on the progression.

The purpose of the Situations is to support teachers’ efforts in gathering important information about students. 
Therefore, teachers may use, adapt, or modify the Situations as needed so that the evidence collected is 
meaningful and actionable. Once evidence is collected, the teacher then uses that information, along with the 
construct progressions, to identify a student’s current learning status and identify where the student likely 
needs to move next along the continuum of learning and development. Timely adjustments to instruction are 
then made in an effort to respond to the needs of each student.

The following guide outlines the Situations available for each of the constructs. All Situations are located on 
the LiveBinder. 

USING SITUATIONS TO LEVERAGE AND 
SUPPLEMENT CURRENT TEACHING PRACTICES
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Domain Construct Progression Situations

Approaches to 
Learning

Engagement in Self-Selected Activities Engagement in Purposeful Choices 

Perseverance in Assigned Activities Persevering Through an Investigation 

Cognitive 
Development

Object Counting Counting Throughout the Day  
Grab a Handful  
How Many Are Here Today?  
Just One More

Problem Solving Building with STEAM in Mind  
The Cafeteria  
Pack for the Island 

Emotional-Social 
Development

Emotional Literacy Using Literature to Label Feelings 
On Monday When it Rained

Emotion Regulation

Health-Physical 
Development

Crossing Midline Throughout the Day 

Fine Motor: Grip and Manipulation 
& Hand Dominance

Friendship Wreath  
Throughout the Day 

Gross Motor: Walking, Pathways, Stair 
Climbing

Obstacle Cards 

Language 
Development- 
Communication

Book Orientation & Print Awareness

Following Directions Daily Routines with One-Step Directions  
Daily Routines with Two-Step Directions  
The Three Little Pigs 

Letter Naming

Reading Comprehension: Monitoring 
Meaning

Reading for Meaning 

School-Related Vocabulary Science Investigation 

Writing Writing Within a Project 

For electronic versions of the information provided, please visit http://nck3fap.weebly.com.
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KEY POINT: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.
Collecting assessment data in a variety of ways during instruction offers a more complete and authentic 
picture of what children know and are able to do. Therefore, the NCDPI Situations offer strategies for eliciting 
evidence of student learning.

ASSESSMENT MEANS

 •  One type of assessment means is called “Situations”. Situations are intentionally planned instructional 
activities designed to provide teachers guidance and examples for setting up a learning activity in an 
effort to learn about students’ knowledge and understanding regarding a specific construct progression.

 •  Situations highlight opportunities for eliciting evidence of learning within the daily context.

 •  These optional activities are designed to provide examples of instruction that will help teachers 
see how they might leverage their current practices or supplement existing instruction if needed. 
Therefore, teachers may use, modify, and/or adapt the Situations as deemed appropriate.

PROFESSIONAL DEVELOPMENT ACTIVITIES

Focus Activity Title # Independent Face-to-Face Time Page #

Teachers can learn 
about their students in 
a variety of ways during 
instruction and collect 
evidence about students 
using a variety of 
strategies.

Leveraging & 
Supplementing 
Current Teaching 
Practices: Using  
a Situation

27 P
45-60 

minutes
109
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Learning Focus: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.

Leveraging & Supplementing 
Current Teaching Practices: Using a Situation

45-60 minutes             P Face-to-Face 

Materials:

 • Eliciting Evidence: Assessment Means PowerPoint

 • A Situation of your choice

 • Architecture of a Situation handout

 • Architecture of a Situation Notes for the Facilitator

Directions:

 1.  At the face-to-face meeting, use the Eliciting Evidence: Assessment Means PowerPoint to introduce 
the concept of leveraging current teaching practices through the use of a Situation. 
 
  Example Introduction: 
   Think about what you are already doing to learn about what your students know and are able 

to do. How many of you observe your students? Take notes about your students? Ask probing 
questions? Take photographs of your students work?  
 
The NC K-3 Formative Assessment Process acknowledges the importance of leveraging your 
current classroom practices in an effort to gather evidences of student learning. In order to take 
full advantage of the learning and assessment experiences that are already occurring, you would 
review the intentional lesson plans and purposefully and deliberately plan opportunities to 
observe and collect evidences of student learning during that particular lesson or activity. 
 
Situations offer support in identifying current opportunities for eliciting evidences and provide 
additional experiences teachers can implement in an effort to learn about what students know 
and are able to do in relation to the constructs.

 2.  Provide each participant with a Situation of your choice and the Architecture of Situation handout. Ask 
participants to use the Situation example to help identify the characteristics relevant to each component 
of a Situation and record those particular characteristics on the Architecture of a Situation handout.  

 3.  Next, ask participants to share the characteristics they recorded on the handout.  Use the Architecture of a 
Situation Notes for the Facilitator to highlight particular characteristics not addressed by the participants.

 4.  Then, ask participants to work with a partner or a small group to discuss the following questions:  

    •   How could you use this Situation in your own classroom?

    •   How might you modify it to fit the needs of your students? 

27
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    •   What additional opportunities exist during the day when evidences of student learning could  
be gathered? 

    •   What probes do you currently use to help uncover what a student knows without guiding him/
her to the answer?

 5.  Invite participants to share some of their answers with the entire group, and highlight/address 
particular aspects as needed.

 6.  Conclude the meeting by asking participants to reflect upon how they may use a Situation to help 
leverage and/or supplement current classroom practices. Ask each participant to record his/her 
thoughts on index card to be submitted as an exit ticket for later review and planning with the District 
Implementation Team and your regional consultant.

KEY POINT: Teachers can learn about their students in a variety of ways during 
instruction and collect evidence about students using a variety of strategies.
Collecting assessment data in a variety of ways during instruction offers a more complete and authentic 
picture of what children know and are able to do. Therefore, the NCDPI Situations offer strategies for eliciting 
evidence of student learning.

ASSESSMENT MEANS

 •  One type of assessment means is called “Situations”.  Situations are intentionally planned 
instructional activities designed to provide teachers guidance and examples for setting up a 
learning activity in an effort to learn about students’ knowledge and understanding regarding a 
specific construct progression.

 •  Situations highlight opportunities for eliciting evidence of learning within the daily context.

 •  These optional activities are designed to provide examples of instruction that will help teachers 
see how they might leverage their current practices or supplement existing instruction if needed. 
Therefore, teachers may use, modify, and/or adapt the situations as deemed appropriate.

Follow-Up Activities:

Following this professional development activity, ask participants to review some or all of the Situations to 
explore more possibilities for leveraging/supplementing their current teaching practices.
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ARCHITECTURE OF A SITUATION

TITLE OF CONSTRUCT

Selecting 
Learning Targets

Preparation

General 
Description

Eliciting Evidence 
of Learning

Interpreting 
the Evidence

Adapting/
Responding to 
Learning Needs

Observational 
Opportunities



The contents of this guide were developed under a grant from the Department of Health and Human Services. However, these contents 
do not necessarily represent the policy of the Department, and you should not assume endorsement by the federal government.

112

ARCHITECTURE OF A SITUATION

TITLE OF CONSTRUCT

Selecting 
Learning Targets

Includes the specific skills within each understanding that the situation 
addresses. Skills are tiered from simple to more complex.

Preparation

Identifies possible materials, resources, and preparation that need to occur for 
this particular situation.

General  
Description

Provides a brief picture of the overall activity/learning experience.

Eliciting Evidence 
of Learning

Identifies what a teacher may do and/or say within an activity/learning experience.

Illustrates a means in which students can show what they know and are able to do.  

Includes “possible probes” (open-ended questions that invite a student to 
demonstrate what he or she knows and is able to do, while refraining from 
instructing or leading the student).

Includes “probes to avoid” (questions that are instructional in nature or that 
inadvertently provide “the answer” for students).

Interpreting 
the Evidence Provides a brief example of what a student may say, do, write, or  make and 

connects that example to a “learning status” on the construct progression 
based on this evidence.

Adapting/
Responding to 
Learning Needs

Identifies the connection between interpreted evidence and next steps to meet 
the needs of the learner.

Observational 
Opportunities

Identifies various opportunities throughout the day that enable students to 
demonstrate their knowledge and skills related to the construct.

NOTES FOR THE FACILITATOR
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BACKGROUND INFORMATION
The importance of strong home-school partnerships is recognized by both teachers and families and well- 
documented in the literature. For example, research has shown that children whose families are engaged in their 
schooling have more positive attitudes toward school and perform better academically, a finding that is consistent 
across all income and education levels, as well as across cultural backgrounds (Allen &Tracey, 2004). Families 
who feel good about the relationship with their child’s school hold higher expectations for their child. When school 
personnel actively reach out to families and honor their contributions, relationships between home and school are 
strengthened (Iruka & Barbarin, 2009; Mapp, 2003), and the development of a student’s self- efficacy, academic 
achievement, and emotional development is supported (Wang & Sheikh-Khalil, 2014).Tina Durnad’s (2011) research 
regarding kindergarten found that parental involvement in schooling was central to early school success and was 
a significant predictor of children’s literacy skills. The research is clear: families are key stakeholders in educating 
students, and opportunities for engagement are central to student’s successes.

Finding ways to connect with families gives teachers the opportunity to learn about the child and better plan 
appropriate education experiences, while helping families learn about their child in school and understand ways 
they can support their child at home. Therefore, it is important for schools to work collaboratively with families and 
facilitate opportunities for families to be advocates in their child’s social and academic endeavors (Anonymous, 
2007). When school personnel actively reach out to families and caregivers, welcome them to school, honor their 
contributions, and connect with them through the children, relationships between families and school staff are 
strengthened (Iruka & Barbarin, 2009; Mapp, 2003). By learning from each other and working together, teachers and 
families are collectively better able to support the child’s learning and development.

In an effort to support development of these relationships, family focus groups were held across North Carolina to 
understand families’ perceptions regarding the NC K-3 Formative Assessment Process. Information collected from 
these focus groups indicated that while parents look to teachers for information about their children’s academic 
and behavioral performance, they also wish to share information about their children regarding learning styles 
and personality traits, so teachers can better meet the needs of their students. Therefore, the NC K-3 Formative 
Assessment Process includes questions (in English and Spanish) designed to help teachers learn from families about 
the unique strengths and needs of each child in their classroom.. Ideally these questions would be used during a face-
to-face conversation that occurs at the beginning of the school year (e.g. home visit, conference). A personal phone 
call might also be used if face-to-face meetings present challenges. Whichever method is used, the goal is to use 
questions as a starting point for an ongoing conversation between home and school regarding their child.

SUPPLEMENTAL RESOURCES
 •  Document: A Guide to Effective Parent, Family, and Community Involvement in North Carolina 

Schools (2nd Edition) 
This NCDPI edition includes suggestions and resources for program enhancement and comes 
with a toolkit to help schools engage families and community members in the process of raising 
achievement for all children. (60 pages)

 •  Toolkit: Toolkit & Guide to Effective Parent, Family, and Community Involvement in North Carolina Schools 
This online NCDPI toolkit is designed to help schools more readily identify and incorporate strategies 
for working with families and communities as they engage them in the process of raising achievement 
for all students. Schools are encouraged to download the toolkit and store it for easy access and use.

 
For electronic versions of the information provided, please visit http://nck3fap.weebly.com.

ENGAGING FAMILIES IN THE 
NC K-3 Formative Assessment Process
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KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies.
Teachers use a variety of data to better understand what their students know and are able to do. When 
evidence is generated, the teacher interprets the evidence and locates the student’s current learning status 
along a construct progression. This allows the teacher to adapt and respond to the learning needs of the 
student, adjusting the learning targets as appropriate.

ENGAGING FAMILIES IN THE NC K-3 FORMATIVE ASSESSMENT PROCESS

 •  Families are important partners in the education of children. By working collaboratively with 
families, outcomes for children are improved.

 •  Two-way communication is essential for achieving those improved outcomes. Families have 
information about their children that will help teachers, and teachers have information about 
students that will help families.

 
 

PROFESSIONAL DEVELOPMENT ACTIVITIES

Focus Activity Title # Independent Face-to-Face Time Page #

A teacher can collect 
evidence about 
students using a 
variety of strategies.

Family Questions to 
Support the 5 Domains

28 P
45-60 

minutes
115
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Learning Focus: A teacher can collect evidence about students using a variety of strategies.

Family Questions to 
Support the 5 Domains

45-60 minutes             P Face-to-Face 

Materials:

 • Five Domains of Learning and Development LiveBinder

 • The 5 Domains of Learning and Development handout

 • Eliciting Family Information to Support the 5 Domains handout

 • 5 Domains and Family Questions recording sheet

 • 5 Domains and Family Questions Notes for the Facilitator

Pre-Learning Option:

Prior to the professional development activity, ask participants to explore the Five Domains of Learning and 
Development LiveBinder and bring family questions currently used to help learn about the child and the 
family to the meeting.

Directions:

This two-part activity provides an opportunity for participants to 1) reflect on current practices of engaging 
families in an effort to learn more about their child, 2) create and review questions for families that help to 
inform instruction in all 5 Domains of Learning and Development, and 3) strategize effective ways to use 
questions to learn from families.

 PART 1: REFLECTING ON CURRENT PRACTICES

 1.  Using participants’ questions brought to the session and the 5 Domains of Learning and Development 
handout, ask participants to reflect on their current practice of using questions for gaining information 
to inform instruction that meets the needs of the whole child.

 2. Pose the following questions to the group:

    •  How do your current questions provide information about one or more of the 5 Domains of 
Learning and Development?

    •  What information could families provide that would help inform you about the child’s learning 
and development as related to the 5 Domains?

 3.  Ask participants to discuss with a partner their responses to the questions and identify areas of 
strength and possible areas of focus.

28
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 PART 2: LEARNING FROM FAMILIES

 1. Invite participants to read the Eliciting Family Information to Support the 5 Domains handout.

 2.  Discuss the Guiding Questions found on the Eliciting Family Information to Support the 5 Domains 
handout with participants and ask them to compare and contrast the guiding questions to those they 
brought to the session.

    a. Are there similarities between the Guiding Questions and those currently used?

    b. What type of information might you learn from families using the Guiding Questions that you 
may not have learned with those you currently use?

 3.  Using the 5 Domains and Family Questions recording sheet handout, ask teachers to identify how 
the Guiding Questions could provide information about students as related to the 5 Domains. For 
example, responses to the question, “How does your child show emotions?” could inform the teacher 
about the child’s emotional and social development, as well as how the child communicates and 
approaches learning.

 4.  Last, ask participants to discuss existing and potential opportunities that could allow teachers to ask 
these Guiding Questions. What opportunities currently exist for dialogue, conversation, and discussion? 
What are some other possible opportunities that could be provided to support two-way conversations?

Follow-Up:

Following this professional development activity, ask participants to choose a question to ask one or more of 
their families. What did they learn about their students that they did not already know? What did they learn 
from the families that validated information already learned about the student?

KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies.
Teachers use a variety of data to better understand what their students know and are able to do. When 
evidence is generated, the teacher interprets the evidence and locates the student’s current learning status 
along a construct progression. This allows the teacher to adapt and respond to the learning needs of the 
student, adjusting the learning targets as appropriate.

ENGAGING FAMILIES IN THE NC K-3 FORMATIVE ASSESSMENT PROCESS

 •  Families are important partners in the education of children. By working collaboratively with 
families, outcomes for children are improved.

 •  Two-way communication is essential for achieving those improved outcomes. Families have 
information about their children that will help teachers, and teachers have information about 
students that will help families.
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ELICITING FAMILY INFORMATION 
TO SUPPORT THE 5 DOMAINS

Given the integrated nature of development and learning across domains, supporting children more 
adequately in all domains promotes increased positive outcomes in student achievement. Thus, the five 
interrelated domains of learning and development included in North Carolina’s definition of school readiness 
(Ready for School Goal Team, 2000) should constitute the focus of education during the early elementary 
school years and will serve as the organizing structure for the NC K-3 Formative Assessment Process. These 
five domains include the following:

 1. Approaches to Learning

 2. Cognitive Development

 3. Emotional-Social Development

 4. Health & Physical Development

 5. Language Development & Communication

In an effort to support development in all 5 Domains of Learning and Development, the NC K-3 Formative 
Assessment Process includes information designed to encourage teachers to engage with families to learn 
about their students’ unique strengths and needs. Acknowledging the role families play as their child’s first and 
most consistent teacher, the NC K-3 Formative Assessment Process is designed to enable families to contribute 
to the assessment process and share the knowledge they have about their child with the teacher. This feature 
will enhance the relationship between teachers and families, promote two-way communication, and strengthen 
home–school partnerships. 

Open-ended questions that encourage families to share information about their child can help teachers learn 
important information and strengthen the teacher’s ability to meet the child’s needs. Ideally these questions 
would be used during a face-to-face conversation that occurs at the beginning of the school year (e.g., home 
visit, conference). A personal phone call might also be used if face-to-face meetings present challenges. 
Whichever method is used, the goal is to use the questions as a starting point for an ongoing conversation 
between home and school regarding the student. 

PARTNERING WITH FAMILIES: GUIDING QUESTIONS

 • What is your child most excited about learning?

 •  How does your child typically approach new things, such as meeting new people 
or going to new places? How do you help your child prepare for new experiences? 

 • What new things would you like your child to learn? Why are these important to you?

 •  How does your child show emotions? (e.g., happiness, sadness, surprise, frustration) 
How do you respond? (e.g., when s/he shows happiness …frustration)

 •  What does your child like to do at home or with family and friends? 
(e.g., favorite games, books, toys, activities) 

 • What can we do to help your child be successful?
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5 DOMAINS AND FAMILY QUESTIONS 
Recording Sheet

Think about each of the 5 Domains of Learning and Development and the importance of teaching to the 
whole child. How might the Partnering with Families: Guiding Questions provide information about the child’s 
learning and development as related to the 5 Domains? Record your thinking below.

PARTNERING WITH FAMILIES: GUIDING QUESTIONS

 • What is your child most excited about learning?

 •  How does your child typically approach new things, such as meeting new people 
or going to new places? How do you help your child prepare for new experiences? 

 • What new things would you like your child to learn? Why are these important to you?

 •  How does your child show emotions? (e.g., happiness, sadness, surprise, frustration) 
How do you respond? (e.g., when s/he shows happiness …frustration)

 •  What does your child like to do at home or with family and friends? 
(e.g., favorite games, books, toys, activities) 

 • What can we do to help your child be successful?

APPROACHES TO LEARNING

COGNITIVE DEVELOPMENT

EMOTIONAL-SOCIAL DEVELOPMENT

HEALTH & PHYSICAL DEVELOPMENT

LANGUAGE DEVELOPMENT & COMMUNICATION
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5 DOMAINS AND FAMILY QUESTIONS 

Recording Sheet

NOTE TO FACILITATOR: Although the family responses will ultimately determine what information is gleaned 
from the guiding questions, the questions are designed to gather information about the whole child. Below 
are questions that are likely to generate information as it relates to the 5 Domains.  

APPROACHES TO LEARNING

Q:  What is your child most excited about learning?  
Q:  What new things would you like your child to learn? Why are these important to you?
Q:  What does your child like to do at home or with family and friends? 

(e.g., favorite games, books, toys, activities) 
Q:  What can we do to help your child be successful?

COGNITIVE DEVELOPMENT

Q:  What is your child most excited about learning? 
Q:  What new things would you like your child to learn? Why are these important to you?
Q:  What does your child like to do at home or with family and friends? 

(e.g., favorite games, books, toys, activities) 
Q:  What can we do to help your child be successful?

EMOTIONAL-SOCIAL DEVELOPMENT

Q:  What is your child most excited about learning?
Q:  How does your child typically approach new things, such as meeting new people 

or going to new places? How do you help your child prepare for new experiences? 
Q:  What new things would you like your child to learn? Why are these important to you?
Q:  How does your child show emotions? (e.g., happiness, sadness, surprise, frustration) 

How do you respond? (e.g., when s/he shows happiness …frustration)
Q:  What can we do to help your child be successful?

HEALTH & PHYSICAL DEVELOPMENT

Q:  What is your child most excited about learning?
Q:  What new things would you like your child to learn? Why are these important to you? 
Q:  What can we do to help your child be successful?

LANGUAGE DEVELOPMENT & COMMUNICATION

Q:  What is your child most excited about learning?
Q:  What new things would you like your child to learn? Why are these important to you?
Q:  What can we do to help your child be successful?

NOTES FOR THE FACILITATOR



The contents of this guide were developed under a grant from the Department of Health and Human Services. However, these contents 
do not necessarily represent the policy of the Department, and you should not assume endorsement by the federal government.

120

THE 5 DOMAINS OF 
LEARNING AND DEVELOPMENT

 
 
1.  APPROACHES TO LEARNING addresses how children learn and includes children’s attitudes toward 

and interest in learning. It reflects behaviors and skills such as curiosity, planning, flexibility, 
motivation, focus, problem-solving, and persistence. Children show these characteristics in the way 
they learn in all the domains and curriculum areas.

2.  COGNITIVE DEVELOPMENT focuses on children’s ability to acquire, organize, and use information in 
increasingly complex ways. In their search for understanding and meaning, children play an active role 
in their own cognitive development. They begin to explain, organize, construct, and predict skills that 
lay the cognitive foundation needed to explore and understand increasingly sophisticated concepts 
and the world in which they live. They learn to apply prior knowledge to new experiences, and then 
use this information to refine their understanding of concepts, as well as form new understandings.

3.  EMOTIONAL-SOCIAL DEVELOPMENT includes children’s feelings about themselves and also 
addresses their ability to relate to others. Learning to manage and express emotions is also a part of 
this domain. Children’s development in this domain affects their development in every other domain. 
For instance, children who develop a positive sense of self are more likely to try new things and work 
toward reaching goals. They tend to accept new challenges and feel more confident about their ability 
to handle problems or difficulties that may arise. 

4.  HEALTH & PHYSICAL DEVELOPMENT focuses on physical growth, motor development, sound 
nutritional choices, self-care, and health/safety practices. This domain is the foundation for the future 
health and well-being of all children. Good physical health and motor development support children’s 
learning and play a part in their ability to be successful in almost any type of activity. 

5.  LANGUAGE DEVELOPMENT & COMMUNICATION focuses on the foundational skills that children 
acquire and use in early elementary school and continue to develop throughout their schooling. These 
skills include speaking, listening, reading, and writing. This domain encompasses nonverbal and 
verbal language skills used in understanding language and speaking effectively with others, as well 
as important emergent literacy skills in early reading and writing. This domain provides an integrated 
approach for understanding and supporting language and literacy development in children. 
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BACKGROUND INFORMATION
Scientists and researchers agree: The PreK-3rd grade years are the most promising window of opportunity 
during which to influence children’s lifelong trajectories (Kauerz, 2013). In fact, brain research indicates that 
the older the children are, the more difficult it becomes to close achievement gaps. Therefore, it is critical 
that children experience effective, evidence-based practices, to support lifelong success. In order to optimize 
student learning, teachers need to utilize a formative assessment process that identifies strengths and areas for 
support for each student in Five Domains of Learning and Development. This process is already used by master 
teachers and has been shown to improve learning outcomes (Black & William, 1998; William & Thompson, 2007)

In order to formatively assess children across the five domains, it is important to set up classrooms that 
provide as many opportunities as possible for students to demonstrate their skills and abilities and reveal areas 
of challenge. An environment that supports that goal can look very different from classroom to classroom, but 
it must have certain features:

 •  Learning is optimized when children have positive relationships with their teacher and with their 
peers. An environment that promotes children talking and listening is fundamental to the formation 
of those relationships.

 •  As the formative assessment is integrated into the instructional day, there must be time for teachers 
to observe, probe and spend time with children as they work to master skills and knowledge. This 
means ensuring that there are times for children to work individually, work in small groups, make 
choices, and have access to many and varied materials.

 •  Teachers need the support of their administrators to take risks, to try new things, and to set up 
classrooms in new ways so that teachers can learn about their students through observation, 
probing, and conversation.

 •  Planning and intentionality are key to a successful environment. Teachers must know what they need 
to assess and make sure they have prepared the time, materials, probing questions, and structure 
that allow them to get the information they need to inform ongoing instruction.

SUPPLEMENTAL RESOURCES
 •   Article: The Path to Lifelong Success Begins with P3, by Kristie Kauerz 2013 (www.naesp.org) 

Standards- and assessment-based reforms have helped to identify which children exhibit more success 
in third grade and beyond; but to date these efforts have failed to meaningfully close achievement 
gaps.  The lesser known “P-3” reform approaches, however, are gaining traction because they focus on 
the crucial early childhood years from preschool through third grade. (5 pages)

 •   Document: The Power of K: North Carolina Position Statement on Kindergartens of the 21st Century 
(endorsed 2007) 
This NC State Board of Education-endorsed Kindergarten Position Statement identifies important 
characteristics of a high-quality Kindergarten program. Key aspects of intentional teaching and 
learning critical to the success of these young children are discussed.

EXAMINING EFFECTIVE PRACTICES THAT SUPPORT 
A FORMATIVE ASSESSMENT PROCESS
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 •  Kindergarten Demonstration Classrooms: NC Office of Early Learning Pre-Kindergarten & 
Kindergarten Demonstration Programs 
NCDPI’s Office of Early Learning offers six kindergarten demonstration classrooms for observation and 
professional learning through funding from the Division of Exceptional Children and the Title I Program. 
These demonstration classrooms offer educators and administrators high-quality early childhood 
observation sites that demonstrate inclusive research-based instructional practices.  For more 
information about arranging a classroom visit, please contact Carla Garrett (Carla.garrett@dpi.nc.gov).  

 •  LiveBinder: Developmentally Appropriate Practice Resources (DAP) 
This LiveBinder defines developmentally appropriate practices for Pre-K–Grade 3 and provides 
multiple articles & resources that explore effective DAP teaching strategies. This LiveBinder can 
be used as an independent self-study tool or integrated within a collaborative learning experience 
(e.g. professional learning community or a staff training session).

 •  Resource Library: PreK-3rd Grade Resources, Prepared for the Listening and Learning Event: 
Understanding PreK-3rd Structures, US Department of Education, US Department of Health & 
Human Services 
This document identifies key resources aimed to inform policymakers, educators, researchers, 
and others about PreK-3rd issues. (2 pages)

 •  Webinar: Developmentally Appropriate Practice Webinar (June 2014) 
This webinar features Dr. Eva Phillips, the co-author of the NAEYC book Basics of Developmentally 
Appropriate Practice: An Introduction for Teachers of Kindergartners and Ready Schools 
Coordinator for Winston-Salem/Forsyth County Schools. Dr. Phillips discusses the core tenets of 
developmentally appropriate practices and why they are critical to student success. The webinar 
then connects DAP to the NC K-3 Formative Assessment Process. Updates regarding the KEA pilot 
and the assessment development process are also included. (56 minutes)

 •  Webinar: Supporting Principal Leadership for PreK-3rd Grade Learning Communities, CEELO (2015) 
NAESP’s recently released, “Leading Pre-K-3 Learning Communities: Competencies for Effective 
Practice” offers principals, teachers, family members, and others best practices, relevant 
resources, and indicators to guide new efforts to align early care and education with early 
elementary grades.  This webinar addresses ways to:

    –  Enhance SEA and LEA leadership capacity for building P – 3rd grade communities.

    –  Cultivate standards of effective practice for P – 3rd grade principals and related leaders.

    –  Develop practical implementation strategies as described by an elementary school principal 
and state early education leader.

    –  Consider implications for state and local policy makers, technical assistance and 
professional development providers, and higher education.

 •  Website: FirstSchool – Frank Porter Graham Child Development School – University of North 
Carolina – Chapel Hill, NC  http://firstschool.fpg.unc.edu/ 
FirstSchool is a PreK-3rd grade approach to improving early elementary school experiences for 
African American, Latino, and low-income children and their families. Close partnerships are 
formed with educators at the state, district, and school level to:

    1) foster collaborative inquiry and a more effective use of data;

    2) develop curriculum that is aligned, balanced, integrated, relevant, and developmental;

    3) promote sound instructional practices within cultures of caring, competence, and excellence;

    4)  strengthen two-way home-school partnerships that view families as important sources of 
knowledge about their children and;

    5)  work across grade levels to create a more seamless PreK-3rd grade experience for children 
and families.
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For electronic versions of the information provided, please visit http://nck3fap.weebly.com.

 
KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

 •  Classroom environments that utilize a variety of settings allow teachers opportunities to observe 
students and ask probing questions.

 

PROFESSIONAL DEVELOPMENT ACTIVITIES

Focus Activity Title # Independent Face-to-Face Time Page #

The NC K-3 
Formative 
Assessment Process 
occurs within the 
instructional routine 
rather than as an 
isolated event apart 
from instruction.

Reflecting Upon Current 
Practices & Setting Goals

29 P
45-60 

minutes
124

Reflecting Upon Current 
Practices & Setting Goals

30 P
45-60 

minutes
127

Exploring Resources on 
the DAP LiveBinder

31 P
1-3 

weeks
129
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional 
routine rather than as an isolated event apart from instruction.

Reflecting Upon Current 
Practices & Setting Goals

45-60 minutes             P Face-to-Face 

Materials:

 • Self-Assessment: Effective Practices That Support a Formative Assessment Process handout

 • Link to the self-assessment survey (to be created by the District Implementation Team)

 • Examining Effective Practices PowerPoint

Pre-Learning Activity:

Prior to the face-to-face meeting, email the Self Assessment: Effective Practices that Support a Formative 
Assessment Process to the participants. Ask participants to complete the self-assessment regarding their 
current instructional practices and classroom environment and bring their completed self-assessment to the 
upcoming face-to-face meeting.

 Sample Email: 
  We have been exploring the 5 Domains of Learning, along with the importance of being a careful observer 

during the learning process. Because the NC K-3 Formative Assessment Process occurs during instruction 
– rather than as an isolated event apart from instruction – we need to examine our current instructional 
practices and classroom environments.This will help us identify our strengths as well as our needs, and 
develop strategies for enhancing our K-3 programs to support the use of formative assessment.

    •  Attached, you will find the Self-Assessment: Effective Practices That Support a Formative 
Assessment Process.

       –  Complete the Self-Assessment: Effective Practices That Support a Formative Assessment 
Process (using the attached document).

       –  In an effort to learn about our strengths and needs as a grade level, please re-enter your 
self-reflection scores on the survey link. Your personal entry will remain anonymous.

       –  Bring a hard copy of your self-assessment to the meeting on to assist with goal-setting 
and identifying strategies for reaching these goals. Your self-assessment is a tool for you 
to use and will not be collected 

Directions:

 1.  Prior to the meeting, review the data from the self-assessment survey and compile the data into a 
graph/report for distribution at the meeting.

 2.  At the meeting, share the overall results of the self-assessment with the participants. Note particular 
strengths of the team and particular areas of focus. You may wish to also share the Examining 
Effective Practices PowerPoint in an effort to reemphasize the importance of self- assessment and/or 
highlight particular effective practices.
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 3.  Next, form job-alike groups (e.g., teachers, assistants, coaches, administrators, support staff) and, 
while reflecting on the data from the survey, invite them to discuss the following questions:

    • How can I support the components of the self-assessment in my current role?

    • How can I support others in their endeavors to promote the components of the self-assessment? 

 4. Invite job-alike groups to share their thoughts and responses from their table discussions.

 5.  Conclude by asking each participant to record 2–3 short-term goals related to their individual self- 
assessment (e.g., putting a component in place, improving a particular aspect).

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

 •  Classroom environments that utilize a variety of settings allow teachers opportunities to observe 
students and ask probing questions.
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional 
routine rather than as an isolated event apart from instruction. 

Reflecting Upon Current 
Practices & Setting Goals

45-60 minutes             P Independent 

Materials:

 • Self-Assessment: Effective Practices That Support a Formative Assessment Process

 • Virtual collaborative environment

Directions:

PART I 
Turn the Self-Assessment:Effective Practices That Support a Formative Assessment Process document into 
an online survey (e.g., using a platform like Google Form or Survey Monkey). Then, prepare the virtual 
collaborative space by providing a place for participants to respond to the following questions: 
 a. How can I support the components of the self-assessment in my current role? 
 b. How can I support others in their endeavors to promote the components of the self-assessment?  
 c.  What are 2–3 personal short-term goals I can make that relate to my self-assessment? 

(e.g., putting a component in place, improving a particular aspect)

 PART II 
 •  Email to participants the Self-Assessment: Effective Practices That Support a Formative Assessment 

Process document, a link to a district-made survey, and a link to a virtual collaborative space (e.g., 
Google Doc, Padlet, Moodle). Ask participants to use the self-assessment to consider their current 
classroom environment and record their reflections on the form. Then, ask participants to determine 
goals based on their self-assessment, identify strategies for reaching their own personal goals, and 
offer strategies for supporting others in reaching their own goals. 
 
   Sample Email: 

We have been exploring the 5 Domains of Learning, along with the importance of being a careful 
observer during the learning process. Because the NC K-3 Formative Assessment Process occurs 
during instruction – rather than as an isolated event apart from instruction – we need to examine 
our current instructional practices and classroom environments. This will help 
us identify our strengths as well as our needs, and develop strategies for enhancing our 
K-3 programs to support the use of formative assessment.

  •  Attached, you will find the Self-Assessment: Effective Practices That Support a Formative 
Assessment Process.

     1. Complete the self-assessment (using the attached document).

     2.  In an effort to learn about our strengths and needs as a grade level, please re-enter your self- 
reflection scores on the survey link. Your personal entry will remain anonymous.

     3.  Visit the collaborative space to identify some short-term goals for yourself and suggest 
strategies for how you can support your goals as well as the goals of others.
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 PART III 
Following your district implementation action plan, have your responses available for the follow-up 
experience to ensure that participants understand the key points. 
 
For Example: Invite participants to discuss their thoughts about becoming a careful observer with other 
colleagues during a grade-level meeting or a professional learning community in the school

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

 •  Classroom environments that utilize a variety of settings allow teachers opportunities to observe 
students and ask probing questions.
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Learning Focus: The NC K-3 Formative Assessment Process occurs within the instructional 
routine rather than as an isolated event apart from instruction. 

Exploring Resources on the 
Developmentally Appropriate 

Practices LiveBinder
1-3 weeks             P Independent 

Materials:

 • Access to the Developmentally Appropriate Practices LiveBinder

 • DAP LiveBinder recording sheet

Directions:

  Once participants have identified some short-term goals regarding classroom environment and instructional 
practices, ask participants to explore the Developmentally Appropriate Practices (DAP) LiveBinder. Based 
on their short-term goals, ask participants to select 2–3 items from the LiveBinder to review in an effort to 
support their goals. Once reviewed, ask participants to use the DAP LiveBinder Recording Sheet to record 
what they reviewed and how they used the information to support their efforts in reaching their goals. Then, 
ask participants to bring their documentation form to the next meeting for discussion.

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction.
 a.   There are a variety of ways to learn about students during instruction, including observation  

and questioning.

 b.  Classroom environments that support the Formative Assessment Process allow teachers to learn 
about students in a variety of settings.
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DEVELOPMENTALLY APPROPRIATE 
PRACTICES LIVEBINDER 

Recording Sheet

Record your short-term goals, what you reviewed from the LiveBinder,  
and how you used the information to support your efforts in reaching the goals.

My short-term goal

What I reviewed on the DAP LiveBinder How the information supports my short-term goal

My short-term goal

What I reviewed on the DAP LiveBinder How the information supports my short-term goal

My short-term goal

What I reviewed on the DAP LiveBinder How the information supports my short-term goal

INTERPRETING THE EVIDENCE




