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DEVELOPING CRITERIA FOR SUCCESS

Criteria for success help teachers and students clearly identify what one must say, make, do, or write to 
demonstrate the understanding and/or skill selected as the learning target. The criteria for success help 
answer the question What will it look like when the student has learned the selected learning target? 
The teacher uses the learning targets and specific performance descriptors found within the appropriate 
construct progressions to create the criteria for success.

CRITICAL COMPONENT: DEVELOPING CRITERIA FOR SUCCESS

Core Element Expected Implementation

CRITERIA FOR SUCCESS: Criteria 
for success describe what 
students might say, do, make, 
or write during the learning 
opportunity to demonstrate 
that they have met the learning 
targets. Criteria for success 
allow students to compare their 
current learning status with 
their learning targets. Criteria 
for success allow teachers to 
identify gaps in student learning, 
enabling teachers to adapt and 
respond to learning needs.

Uses the learning targets and specific performance descriptors to 
identify the criteria for success for all students in all domains of 
learning and development.

Engages in students in the development of criteria for success 
(when appropriate) that describe what the students will say, do, 
make, or write during the learning process to meet the learning 
targets in student friendly language (e.g., “I will...” statements).

Routinely provides modeling of strategies aligned with criteria for 
success (when appropriate) to help students understand how to know 
what to do to meet the learning targets.

Students independently refer to the criteria while learning (some 
students may require scaffolding and support) in order to monitor and 
support their own understanding.

In this chapter, 1) Background Information, Supplemental Resources & Key Points and 2) Professional 
Development Activities, Materials & Resources (e.g., activity directions, handouts, presentation slides, video 
clips) are provided to help educators understand Criteria for Success and how to successfully implement this 
critical component of the formative assessment process.
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DEVELOPING CRITERIA FOR SUCCESS

BACKGROUND INFORMATION
Learning targets help students to answer the question “Where are we going?” In contrast, criteria for 
success help to answer the question, “What does it look like when I successfully reach the learning target?” 
If the learning target and the criteria have been clearly communicated, the student will be able to verbalize 
what they are learning, envision what it will look like once they have reached the goal, and what they should 
do to “make their work measure up to those criteria and that goal” (Moss & Brookhart, 2009, para. 17). This 
helps students “begin to acquire the knowledge and skills they need to direct their own learning” (Viewing 
Guide, 2011, p. 6), thus, monitoring their own process and becoming more accountable for their work, which 
fosters self-efficacy and self-regulation.

According to research, teachers can establish criteria for success by using exemplars/models as well as 
rubrics. Other research indicates that involving students in developing, organizing, and displaying criteria is 
also beneficial as they become familiar with the measurement of success. 

 •  Modeling of Strategies – Providing examples at various levels, such as from weak to strong, helps 
children see the range of development, which gives a better understanding of what is expected 
and where the learning is headed. When using student examples, it important to ensure the work 
remains anonymous.

 •  Rubrics – Displaying the criteria using a rubric helps to clarify learning targets, provide the 
information in an organized format, and allow students to independently review their work. The 
language in rubrics must be student friendly and specific, rather than vague or generic, so that it 
helps provide explicit feedback and clearly identifies the next steps.  

 •  Involving Students – Involving students in the process of developing criteria allows both teacher 
and student to share a common understanding of success. The student also gains a stronger 
understanding of the criteria as well as ownership and responsibility of his/her own learning.  
When students collaboratively work with teachers to define the criteria, they develop a better 
understanding of what is expected.

 •  Sorting + Organizing Criteria – Asking students to group similar criteria into categories helps 
them to better internalize the characteristics of successful performance on the task and/or learning 
goals. The more the students work with the criteria, the better they understand and internalize it. 

 •  Displaying Criteria – Displaying criteria for easy access (e.g., anchor chart, T-chart), once the criteria has 
been organized and sorted by the students, fosters self and peer assessment of the learning goal. 

Developing criteria for success during the initial instructional design phase benefits the student by providing 
a mission and vision for their learning. As well, “[w]hen students feel that they understand the criteria by 
which their work will be judged, they also have some sense of control over their work and are poised to be 
strategic self-regulators” (Moss & Brookhart, 2009, para. 19). Thus, developing the criteria for success is an 
essential component for both teachers and students and work strategically alongside the learning goals. 

For electronic versions of the information provided, please visit http://nck3fap.weebly.com.
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KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 
 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 

samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 
 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.  

PROFESSIONAL DEVELOPMENT ACTIVITIES

Focus Activity Title # Independent Face-to-Face Time Page #

Developing Criteria 
for Success

Empowering Students 12 P
30-45 

minutes
50

Developing Criteria for 
Success in the Classroom

13 P
30-45 

minutes
52

Developing Criteria for 
Success in the Classroom

14 P
30-45 

minutes
55

Engaging Students with 
Criteria for Success

15 P P
30-45 

minutes
57

Criteria for Success: 
Anchor Charts

16 P
30-45 

minutes
60

Criteria for Success: 
Rubrics

17 P P
1-3 

weeks
63
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Learning Focus: Evidence is used to guide instruction.

Empowering Students
30-45 minutes             P Independent 

Materials:

 • Virtual collaborative space 

 •  Links to information about criteria for success 
 –  Criteria for Effective Assessment in Project-Based Learning – http://www.edutopia.org/blog/

effective-assessment-project-based-learning-andrew-miller
   –  Understanding Rubrics  –  http://www.ascd.org/publications/educational-leadership/dec96/vol54/

num04/Understanding-Rubrics.aspx
   –  Advancing Formative Assessment in Every Classroom  –  http://www.ascd.org/publications/books/ 

109031/chapters/Leveling-the-Playing-Field@-Sharing-Learning-Targets-and-Criteria-for-Success.aspx
   –  Student Self-Assessment: The Key to Stronger Student Motivation and Student Achievement  –   

http://files.eric.ed.gov/fulltext/EJ815370.pdf

Directions:

Email the selected links and a link to a virtual collaboartiave space (e.g., Google Doc, Padlet, Moodle) to 
participants. Ask participants to select one or more of the linked selections to read and reflect on how they can 
create a learning environment where each student is empowered to self-regulate his/her progress toward mastery 
of learning targets. Request that they record their thoughts on the virtual collaborative space by a determined date. 

  Sample Email: 
Criteria for success help teachers and students clearly identify what one must say, make, do, or write to 
demonstrate the understanding and/or skill selected as the learning target. The criteria for success help answer 
the question, “What will it look like when the student has learned the selected learning target?” Developing 
the criteria for success is an essential component for both teachers and students to work strategically 
alongside the learning goals. 
 
Directions: 
  1.  Select one or more of the linked selections to read. Reflect on how you can create a learning 

environment where each student is empowered to self-regulate his/her progress toward mastery 
of learning targets.

   2.  Then, go to ____ virtual collaborative space and respond to the following questions:  
 • What is your current view on using criteria for success?  
 • How do your students know what quality work looks like? 
 • How are students using success criteria to meet learning targets? 
 •  In what ways do you create opportunities for students to self-assess and/or peer-assess when 

given criteria for success?

   3. We will discuss your thoughts at our next meeting on ____________________.

 
 Link to Collaborative Space: 
 
 Link to Information About Criteria for Success:

12
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KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 
 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 

samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 

 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.
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Learning Focus: Evidence is used to guide instruction.

Developing Criteria for 
Success in the Classroom

30-45 minutes             P Face-to-Face 

Materials:

 • Criteria for Success Facilitator’s Guide Background Information

 • Index cards

 • Video clips: A Smooth Reader and/or Rounding on a Number Line

Pre-Learning Activity:

Prior to the face-to-face meeting, email the Criteria for Success background information and/or the Criteria for 
Success Prezi to the participants. Ask participants to review the material(s) at the upcoming meeting. 

Directions:

 1. On an index card, ask participants to define and describe criteria for success.

 2. Next, ask participants to discuss their index cards at their table.  

 3.  After discussing, ask participants to add and/or change anything on their index card to give a more 
complete definition and description of criteria for success. Highlight key points as needed.  

 4.  Then, introduce the selected video(s) to participants, asking them to watch for examples/evidence of 
criteria for success.

 5.  Divide participants into three groups to discuss what evidence was observed and be prepared to share 
main points with the rest of the group. 
 • Group 1: List and/or describe what the student says, does, makes, or writes. 
 • Group 2: Describe how the student compares his/her current learning status with his learning target. 
 • Group 3: Describe how the teacher adapts and responds to learning needs.

 6.  Ask each group to share main points. You may also wish for participants to provide additional feedback 
to the following questions: 
 • Is there anything that you would have done differently? 
 • Do you have suggestions for enhancing the criteria for success illustrated in the video(s)? 
 • In what ways can you use generalized success criteria to define work expectations for student   
  work products? 
 • How can you use success criteria to differentiate for individuals?

 7.  Highlight key ideas as necessary.  

13
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KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 

 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 
samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 

 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.
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DEVELOPING CRITERIA FOR SUCCESS 
IN THE CLASSROOM VIDEO CLIPS

A SMOOTH READER ROUNDING ON A NUMBER LINE

Video Clip 
Summary

During Independent Reading Time in 
kindergarten, the children have selected 
a “Reading Power(s)” to work on as they 
read.  The student in the video selected 
“read smoothly/fluently” and “rereading.”  
As the teacher listens to the student 
read, she realizes that the student needs 
to hear an example of what “smoothly” 
means. The teacher models by reading his 
selected book in both non-smooth and 
smooth ways in front of the student. The 
student states that he understands the 
difference and then proceeds to read the 
book more smoothly.

During a whole group portion of a 3rd 
Grade Math Block, the teacher asks a 
student, who was absent the day before, 
to use a number line to round the number 
84 to the nearest ten. While the student 
illustrates particular aspects discussed 
the day before in his absence, the teacher 
asks another student to illustrate her 
number line for comparison.  The teacher 
uses these two number lines to explain 
the criteria for success for using a number 
line to round to the nearest ten.

GROUP 1 
List and/or 
describe what 
the student says, 
does, makes 
or writes.

•   The student reads the book in a 
“choppy” manner.

•   After a reminder about being a smooth 
reader and rereading, the student 
continues to read in a “choppy” manner.

•   After the teacher models what smooth 
reading sounds like, the student’s 
eyes “light up” and reads again in a 
smoother manner. 

•   The first student drew a fixed number 
line using numbers 80, 81, 82, 83, 84. He 
illustrated four jumps to the number 80.

•   The second student drew a number line 
using numbers 80, 84, 85, 90. She put a 
circle around 84 and drew a line to 80.  

GROUP 2 
Describe how the 
student compares 
his/her current 
learning status 
with his learning 
target.

•   After the teacher models what smooth 
reading sounds like, the student’s 
eyes “light up” and reads again in a 
smoother manner.

•   He states that he heard the difference 
from the way he was reading before.

•   When the first student asked for any 
disagreements, the second student 
questioned some of the first student’s 
decisions.

•   When asked, the first student 
acknowledged the differences between 
the two number lines pointed out by 
the teacher.

•   The second student describes her 
number line and why she added the 
number 90 to it.

GROUP 3 
Describe how the 
teacher adapts 
and responds to 
learning needs.

•   The teacher reminds the student of his 
selected “Reading Power(s).” However, he 
continues to read in a “choppy” manner.

•   Recognizing that the student needed an 
exemplar/model, she asks the student to 
listen to the difference as she reads the 
page in a choppy and smooth manner.

•   After modeling, the teacher asks 
the student to read again using the 
criteria provided.

•   The teacher points out aspects of the first 
student’s number line that were expected.

•   Using the second student’s number line, 
the teacher articulates the expectation of 
placing the two tens as “sandwich bread.”

•   Comparing the number lines, the teacher 
articulates that it is okay to write each and 
every number.
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Learning Focus: Evidence is used to guide instruction.

Developing Criteria for 
Success in the Classroom

30-45 minutes             P Independent 

Materials:

 • Criteria for Success Facilitator’s Guide Background Information

 • Video clips: A Smooth Reader and/or Rounding on a Number Line

 • Virtual collaborative space

Directions:

Email the Criteria for Success Facilitator’s Guide background information, a link to one or both video clips, 
and a link to a virtual collaborative space (e.g., Google Doc, Padlet, Moodle) to participants. Ask participants 
to view the video independently and use the collaborative space to respond to the questions provided. 
Request that all responses be entered by a determined date. 

  Sample Email: 
The NC K-3 Formative Assessment Process was developed using the research and input of expert 
teachers of young children across the state of North Carolina. It is designed to support continuous 
teaching and learning by providing teachers, families, and administrators the information they need to 
move learning forward. 
 
Establishing criteria for success is a critical component of the NC K-3 Formative Assessment Process. 
Criteria for success describe what a student might say, do, make, or write during the learning 
opportunity to demonstrate that they have met the learning targets. Criteria for success allow students 
to compare their current learning status with his/her learning targets. It also allows teachers to identify 
gaps in student learning, enabling teachers to adapt and respond to learning needs. 
 
Directions: 
  1. Read Criteria for Success Facilitator’s Guide Background Information

   2. Watch the video(s) for evidence of criteria for success. 

   3.  Then, go to ____ virtual collaborative space and answer each of the questions. We will discuss this 
video and your thoughts at our next meeting on ______. 

    
 Link to Video: 

 Link to Collaborative Space:

14
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Questions for Virtual Collaborative Space:

 • List and/or describe what the student says, does, makes, or writes.

 • Describe how the student compares his/her current learning status with the learning target.

 • Describe how the teacher adapts and responds to learning needs.

 • Is there anything that you would have done differently?

 • Do you have suggestions for enhancing the criteria for success illustrated in the video(s)?

 •  In what ways can you use generalized success criteria to define work expectations for student 
work products?

 • How can you use success criteria to differentiate for individuals?

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 

 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 
samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 

 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.
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Learning Focus: Evidence is used to guide instruction.

Engaging Students with 
Criteria for Success

30-45 minutes             P Independent 
P Face-to-Face 

Materials:

 • Engaging Students with Criteria for Success handout

Directions:

 1.  Ask participants to use the graphic to consider where in the process they find opportunities to engage 
students in the process of developing criteria for success.  
 
  • How do/could you involve students in the development of criteria for success? 

    •  In what ways do/could you routinely provide exemplars/modeling that are aligned with the 
criteria for success?  

    •  How do/could you help students understand how to use success criteria to meet learning targets?  

    •  What do/could you do to provide an opportunity for students to independently refer to criteria 
while learning?

 2.  Then, ask participants to explore strategies for engaging students with criteria for success. Participants 
may wish to ask students to define the criteria (e.g., what they will say, do, or write), describe the 
criteria in student-friendly language (e.g., “I can” statements), and/or sort and organize the criteria in 
order to meet the identified learning target(s).  

 3.  Once participants have explored strategies for engaging students with criteria for success, ask participants 
to discuss the outcomes with a colleague or during a Professional Learning Committee/Team meeting.

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

15
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KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 

 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 
samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 

 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.
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ENGAGING STUDENTS WITH  
CRITERIA FOR SUCCESS

Directions: Use the graphic to consider where in the process you find opportunities to engage students in the 
process of developing criteria for success. 

 

 

Graphic retrieved from Google Image 10.29.15

 
•   How do/could you involve students in the development of criteria for success? 

•   In what ways do/could you routinely provide exemplars/modeling that are aligned with the criteria for success?

•  How do/could you help students understand how to use success criteria to meet learning targets?  

•   What do/could you do to provide an opportunity for students to independently refer to criteria while learning?
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Learning Focus: Evidence is used to guide instruction.

Criteria for Success: 
Anchor Charts

30-45 minutes             P Face-to-Face 

Materials:

 • Criteria for Success Facilitator’s Guide Background Information 

 • Anchor Chart handout

 • K-3 Writing Construct Progression

Directions:

 1.  Depending on the participants’ familiarity with criteria for success, define/discuss what it is and why 
it is used within the formative assessment process. You may wish to use the Criteria for Success 
Facilitator’s Guide background information for reference or as a handout.

 2.  Then, refer to the Anchor Chart handout and explain that the teacher has identified a learning target 
(referred to as “Our Goal”) and criteria for success. 

 3.  Ask participants to reflect on the anchor chart example, and given their understanding of critical 
aspects of criteria for success, ask participants to independently respond to the questions on the 
handout and then share their thoughts with a partner or the table group.

    •  Generate a list of attributes that are evident in the writing chart that exemplify best practices 
when using criteria for success.

    •  How can charts like the one depicted support student understanding of expectations for quality 
work products?

    •  In what ways could this writing chart be adapted to meet the learning targets and criteria for 
success for student writing in your classroom?

 4.  Ask participants to share a few big ideas for each quesiton with the whole group, reiterating important 
aspects of criteria for success as needed.

KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

16
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KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 

 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 
samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 

 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.
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ANCHOR CHART

 

http://1.bp.blogspot.com/-ECiiP97SALo/UlcuPT1Qn9I/ 
AAAAAAAAEEs/G2UkUwZkRSk/s1600/Paragraph+Writing.png

•   Generate a list of attributes that are evident in the writing chart that exemplify best practices when using 
criteria for success.

•   How can charts like the one depicted support student understanding of expectations for quality work products?

•   In what ways could this writing chart be adapted to meet the learning targets and criteria for success for 
student writing in your classroom as it relates to the NC K-3 Writing construct progression?
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Learning Focus: Evidence is used to guide instruction.

Criteria for Success: Rubrics

1-3 weeks             P Independent  
P Face-to-Face 

Materials:

 • Link to 2.0 rubric-generating tools 
     The Five Best Free Rubric Making Tools for Teachers 

http://elearningindustry.com/the-5-best-free-rubric-making-tools-for-teachers

Directions:

 1.  Ask participants to reflect on the use of rubrics as a tool that helps to clarify learning targets, provide 
the information in an organized format, and allow students to independently review their work. 

    • How do/could you use rubrics to help students self-assess/peer-assess work products?  

    •  What are ways to empower students and increase student engagement with meeting success 
criteria through student created rubrics? 

 2.  Next, ask participants to use the provided link to select a rubric-generating tool from the variety of 2.0 tools 
provided. Using the selected tool, ask participants to create a rubric that identifies criteria for success for a 
learning target in their lesson plan or unit plans. Their rubric must also meet the following success criteria:

    • The language used is student friendly.

    • The language used is stated in a positive manner and void of unnecessary negative language.

    • The language used is specific, rather than vague, generic, or unclear.

    •  The rubric clearly identifies the next steps, articulating gradations of quality for each criterion, 
from excellent to poor.

   Participants may wish to refer to Understanding Rubrics (http://www.ascd.org/publications/
educational-leadership/dec96/vol54/num04/Understanding-Rubrics.aspx).  

 3.  Then, ask participants to use the rubric with some/all of their students and to document students’ use 
of the rubric and insights they gained from using the rubric with students.  

 4.  Once participants have tried out their rubric with their students, ask participants to discuss the 
outcomes with a colleague or during a Professional Learning Committee/Team meeting.

17
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KEY POINT: The NC K-3 Formative Assessment Process occurs within the 
instructional routine rather than as an isolated event apart from instruction. 
 •  A teacher can learn about his/her students in a variety of ways during instruction. For example, a teacher 

can observe students working, ask probing questions, listen to their thinking, and review their work. 

 •  This can occur throughout the day in a variety of settings, such as whole group, small group, learning 
centers & stations, and individual.

KEY POINT: A teacher can learn about his/her students in a variety of ways 
during instruction. A teacher can collect evidence about students using a 
variety of strategies. 

 •  For example, a teacher can take photos, record students speaking, write anecdotal notes, collect work 
samples, and talk with families. 

 •  All of these types of data help to inform planning and instruction.

KEY POINT: Evidence is used to guide instruction. 

 •  Teachers use a variety of data to better understand what their students know and are able to do. 

 •  This helps teachers plan and adjust instruction.

 

ELICITING EVIDENCE OF LEARNING


